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ORGANIZED AROUND THREE KEY THEMES

INTERSECTIONALITY 

“Experiencing” features in every chapter help to reveal concepts of 
intersectionality, exploring the interplay of race/ethnicity, class, and 
gender, and how their various combinations compound social in-
equalities within and among communities.

GLOBAL THINKING 

“Beyond Our Borders” features encourage the reader to consider the 
global scope of the social problem in question and examine how the 
interconnectedness, or transnational character, of these problems 
impact people (often quite differently) around the world.

RESEARCH

“Researching”features present the latest data—fi ndings and conclu-
sions—on the particular social problem under consideration, provid-
ing a strong, research-based foundation for the topic. Critical thinking 
questions are also included in the feature, helping the students to 
become more discerning consumers of research.

General Social Survey exercises in every chapter use actual GSS 
questions to help readers better understand their own beliefs and at-
titudes about social problems. Readers are fi rst asked, What Do You 
Think? at the beginning of each chapter. At the end of chapters, they 
can compare their responses with public opinion overall (What Does 
America Think?).  For further exploration of the data, the website for 
this text shows how attitudes about social problems have changed 
over time, and are shaped by social statuses such as race, ethnicity, 
sex, age, income, and level of education.
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A Different Perspective on Sex Tourism
Planning a trip to Bangkok, Thailand? You might want to choose your hotel carefully, unless you prefer to stay in the middle of Bangkok’s red-light district, a noisy, crowded, neon-lighted area of stores and bars and sex for sale. The district is a destination spot for international travelers who visit specifically to partake of the sexual atmosphere and buy the sexual services of a variety of girls and women.

Destinations for sex tourists are typically developing countries in the Caribbean, Latin America, Southeast Asia, and Africa. These countries enable sex tourism by helping to create places like red-light districts and by allowing (or not discouraging) the sale and purchase of sexual services. The economies of some developing countries depend on the financial gains provided by sex tourism. Sex tourism also occurs in Amsterdam’s red-light district and within the United States. There is no way to know how many millions of people are connected to sex tourism as clients, procurers, and providers.

What does sex tourism have to do with intersectionality—race, class, gender, nationality, and sexualities? Sex tourism to developing countries is linked to certain societal conditions and dynamics (Enloe 1989; Chow-White 2006). Economic conditions in the host or destination countries, such as poverty and perpetually depressed economies, create the need for some people to engage 

in sex work in 
order to survive, 
help support their 
families, and meet 
basic living needs 
(Omondi 2003). 
White (male) 
travelers, typically 
from richer nations, 
need to convince 
themselves that 
the people of 
color who are selling sex are more available, interested, and willing than people in their home countries (Enloe 1989). Race and racism intersect with classism and stereotypes about people of color as “naturally sexual” and romantic (Jacobs 2010).

Researchers have analyzed how Asian women are portrayed in media, as “little brown fucking machine[s] powered by rice” (Shimizu 2007, 214). Interviews with male and female sex tourists in the Caribbean reveal this stereotyped belief as well—that people of color are “just doing what comes naturally” and are “naturally physical, wild, hot and sexually powerful” (O’Connell Davidson and Sanchez Taylor 1999, 47). This is “racialized sexism,” combined with classism, a pattern of attitudes characterized by the stereotyped beliefs that black and brown people around the world are “naturally” more sexual, more passionate, and more desirous of “servicing” the mostly white, Western sex tourists who travel for sex.

Sex tourism is problematic for several reasons, including the obvious—that is, in some countries, the sale and purchase of sex is illegal although it persists. The risk of exposure to and spread of sexually transmitted diseases is another social problem. Less obvious but real problems relate to the ways in which the practice connects discriminatory attitudes and practices—racism, sexism, nationalism, and classism—to commercialized sex.

THINK ABOUT IT

1. Why would some people travel far from home to purchase sex, given that services 
are available in many local communities?

2. Can you imagine people 
from destination countries traveling to the United States to purchase sex? Why or why not? What bigger-picture issues apply to this practice?

Experiencing Sexuality

Ladyboy (transgender) entertainers flirt with customers and 
try to draw them into the Cockatoo bar in the Soi Cowboy 
red-light district in Bangkok, Thailand. Many of the ladyboys 
work in the entertainment and nightlife sectors of the Thai 
economy. Thailand has gained international notoriety among 
travelers from many countries as a sex tourism destination.

and providers.

What does sex tourism have to do with intersectionality—race, class, gender, nationality, and sexualities? 

naturally” and are “naturally physical, wild, hot and sexually powerful” (O’Connell Davidson 

1. Why would some people travel 
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THE U.S. CRIMINAL JUSTICE 

SYSTEM AND ITS STAKEHOLDERS

11.3   Describe the U.S. criminal justice system and 

its stakeholders.

The U.S. criminal justice system attempts to address the 

social problem of crime. The system is formal, sanctioned 

by the laws written by state and federal legislatures, and 

intended to operate on behalf of its citizens. It employs 

stakeholders—including police, prosecutors, defense 

attorneys, and judges—who make decisions about 

arrests, prosecutions, and sentencing. The operation of 

the criminal justice system is an extremely discretionary 

process that can yield different versions of justice from 

one defendant to the next. Issues of intersectionality are 

present at every stage. Who is accused? What does he or 

Transnational Crime: An Interview 

with Criminologist Jay S. Albanese

In your book Transnational Crime and 

the 21st Century (2011), you discuss the 

problem of human trafficking. What is 

human trafficking? Human trafficking 

takes different forms, but its essence is 

coerced servitude. The basic elements 

of human trafficking are three:

• Exploitative labor (sex, manual 

labor, servitude)

• The harboring of victims 

(through recruitment, transport, 

or receipt)

• Coercion (accomplished through 

deception, force, or threats)

Is human trafficking similar to other 

transnational crimes? The defining 

feature of transnational crime is 

violations of law that involve more than 

one country in their planning, execution, 

or impact. These offenses are 

distinguished from other crimes in their 

multinational nature and cross-border 

impact, which pose unique problems in 

understanding causation, developing 

prevention strategies, and mounting 

effective adjudication procedures.

What different elements contribute 

to human trafficking as a social 

problem? We 

should not 

underestimate the 

seriousness of 

human trafficking 

as crime. Unlike 

most transnational 

crimes, which 

involve the buying 

and selling of 

consumable 

products, human 

trafficking entails the buying and 

selling of human beings who are 

exploited over and over again in an 

ongoing form of enslavement.

What is needed to combat the 

problem more effectively? A great 

deal remains to be done to better 

protect victims, understand the 

true nature and scope of trafficking 

enterprises, and increase the number 

of successful prosecutions in order 

to fulfill the promise of coordinated 

international action made by the 

United Nations’ binding Protocol 

to Prevent, Suppress and Punish 

Trafficking in Persons, Especially 

Women and Children (enacted in 

2003). Some progress has clearly 

been made, as suggested by the 

fact that 63% of 155 countries 

have passed laws against human 

trafficking pursuant to the U.N. 

Protocol. More than half of countries 

have developed a national action 

plan and an anti–human trafficking 

police unit. Nevertheless, progress 

has been slow, and we need to more 

effectively identify and uncover 

trafficking networks, protect victims, 

and prosecute traffickers.

THINK ABOUT IT:  What are the 

advantages to human traffickers 

of carrying out their crimes 

transnationally? What can be 

done to combat human 

trafficking?

Crime beyond Our Borders

Sixteen juveniles, ranging in age from 13 to 17, were forced 

into working as prostitutes for the 2014 Super Bowl. They 

were rescued in the New York City area by the FBI in the 

weeks before the game. Police arrested more than 45 pimps 

in conjunction with the international sex trafficking operation.

Stakeholders: All individuals who have an interest in and are 

affected by the workings of a given system; in the criminal 

justice system, stakeholders include those accused of 

crimes as well as those who process cases, including police, 

attorneys, and court and correctional staff.

multinational nature and cross-border 

impact, which pose unique problems in 

understanding causation, developing 

prevention strategies, and mounting 

effective adjudication procedures.

What different elements contribute 

to human trafficking as a social 

to fulfill the promise of coordinated 

international action made by the 

United Nations’ binding Protocol 

to Prevent, Suppress and Punish 

Trafficking in Persons, Especially 

Women and Children (enacted in 

2003). Some progress has clearly 

THINK ABOUT IT:  What are the 

advantages to human traffickers 

of carrying out their crimes 

transnationally? What can be 

done to combat human 

trafficking?
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teach children to dream different sets of dreams. For conflict theorists, variations in funding, teacher quality, curriculum, pedagogy, and teacher expectations are all important. Whether they are causal factors is beside the point—that they are part of the process seems evident.

Within-School Differences: Curriculum and Ability GroupingWhen different groups of students perform very differ-ently in the same school, school characteristics may be affecting these outcomes. Ability and curriculum group-ing (often referred to as tracking) is likely responsible to some degree. Functionalists believe tracking is an 

important means to separate students based on ability and to ensure that the “best and brightest” receive the type of education they need to prepare them for soci-ety’s most essential positions. The important thing is to ensure that track placement is fair and meritocratic—that is, based on ability and hard work rather than on student characteristics such as race, ethnicity, social class, and gender.
Conflict theorists, conversely, suggest that tracking is a mechanism for separating groups, often based on their backgrounds, and for reproducing inequalities. Research shows that track placement is associated with student race and social characteristics, and that working-class and nonwhite students are more likely to be assigned to lower tracks. Grouping similar students results in 

Evaluating the Coleman Report
In 1966, James S. Coleman and 
colleagues published one of the most influential studies on education ever produced, Equality of Educational Opportunity, commonly known as the Coleman Report. The researchers used sophisticated statistical 

analysis to support the argument that outside-school factors affect student achievement more than 
what happens in the classroom. 
More than 40 years after the report’s publication, Geoffrey Borman and Maritza Dowling (2010) applied 
modern statistical tools to evaluate educational data in a similar manner. Their findings partially confirm both Coleman’s original data from 1966 and his 1982 study showing that 

school factors matter. According to Borman and Dowling, “Going to a high-poverty school or a highly 
segregated African American school has a profound effect on a student’s achievement outcomes, above 
and beyond the effect of individual poverty or minority status” (1202).
Borman and Dowling’s primary 
findings highlight that where an 

individual goes to school is often 
related to his or her race and 
socioeconomic background, but 
the racial and socioeconomic 
composition of a school has 
a greater effect on student 
achievement than an individual’s 
race and class. Borman and Dowling, like Coleman in his 1966 study, argue that race and class are predictors of academic success. However, 

they disagree with Coleman’s 1966 argument that schools don’t matter. Instead, they propose that school segregation based on race and 
socioeconomic status and within-school interactions dominated by middle-class values are largely 
responsible for gaps in student 
achievement. They conclude that education reform in the United States must focus on eliminating the high level of segregation that remains 

in the education system, and that schools must bring an end to tracking systems and biases that favor white and middle-class students. While some school districts have attempted to further desegregate schools and eliminate tracking systems, overall, 

American public schools remain 
highly segregated. Borman and 
Dowling’s work adds to a growing body of research that demonstrates the importance of desegregation in combating the achievement gap.

Researching Education

While the cultural environment of a school is an important factor in learn-ing, so too is the physical environment. Many school buildings throughout the United States today are failing to meet basic health, safety and educational suitability standards. Antiquated school buildings have plaster falling from their ceilings, leaky roofs, poor indoor air quality, and improper ventilation. Many schools districts lack the funds to make costly repairs.

Tracking: An educational practice in which students are divided into groups, purportedly based on their academic ability.
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what does America think?Questions about Crime from the General Social Survey

Turn to the beginning of the chapter to compare your answers to the total population.
1. Do you favor or oppose the death penalty for persons convicted of murder?

Favor : 64.9%
Oppose: 35.1%

2. In general, do you think the courts in this area deal too harshly or not harshly enough with criminals?
Too harshly: 15.1%
About right amount: 21.4%
Not harshly enough: 63.5%

3. Would you favor or oppose a law which would require a person to obtain a police permit before he or she could buy a gun?
Favor : 73.6%
Oppose: 26.4%

4. In the United States, do you think we’re spending too much money on law enforcement, too little money, or about the right amount?
Too much: 11.2%
About the right amount: 40.2%Too little: 48.6%

5. Are there any situations you can imagine in which you would approve of a policeman striking an adult male citizen?
Yes: 68.8%
No: 31.2%

6. Are you ever afraid to walk at night in your neighborhood?
Yes: 34.2%
No: 65.8%

Look Behind the Numbers
Go to edge.sagepub.com/trevino for a breakdown of these data across time and by race, sex, 

age, income, and other statuses.
1. What is the relationship between level of education and support for the death penalty? Why do you think the data follow this pattern?

2. Examine the responses to the questions about crime by white and nonwhite respondents. How would you explain the differences?
3. What factors are likely to make one person more afraid than another of walking at night in his or her neighborhood?

4. Only about a quarter of Americans believe that gun ownership should not require a police permit. Does that surprise you? Why or why not?
5. Examine the General Social Survey data about crime from 1974 through the present. Is crime increasing or decreasing as a social problem? Why do you think so?

SOURCE: National Opinion Research Center, University of Chicago.

2.

3.

SOURCE
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IDRIS AND SEUN

7.1  Describe the social institution of education.

American Promise, a documentary film released 

in 2013, chronicles the educational experiences of 

two black children from kindergarten into college, 

revealing a number of complex issues related to race, 

economics, social class, and educational achievement 

(Dargis 2013). Both boys, Idris and Seun, begin their 

formal education at age 5 in an elite private school 

in one of Manhattan’s wealthiest neighborhoods. 

According to the filmmakers, the boys are attending 

the school in response to the school administration’s 

efforts to increase diversity among the student body, 

as well as their parents’ desire to provide their sons 

with the best possible education, one they do not 

view as available in the district public schools in their 

neighborhood. As the film progresses and the boys 

get older, Seun leaves the private school and enters a 

public high school, while Idris persists at the private 

school despite numerous obstacles.

Throughout the film, the documentarians press the 

children, their parents, their teachers, and school 

administrators to consider the ways in which race 

and class affect both the day-to-day lives of Idris and 

Seun and the boys’ life chances. From an early age, 

Seun and Idris are aware of differences between 

themselves and their predominantly white, upper-

class peers at school. Simultaneously, they are aware 

of the differences between themselves and their 

predominantly black, lower- and middle-class friends 

in their Brooklyn neighborhood. Seun struggles to 

make friends at school and is unable to get classmates 

to visit his home in Brooklyn. While playing basketball 

near his house, Idris is made fun of and accused of 

“talking like a white boy.” Both constantly appear 

caught in between the high-achieving world of their 

largely white and affluent school and their Brooklyn 

neighborhood.

As the boys get older and begin to struggle 

academically, the filmmakers move beyond a 

depiction of the challenges Seun and Idris face in 

connecting with their classmates and teachers and 

begin to consider the factors that contribute to the 

boys’ relatively poor academic achievement. While 

1. What is your interest level in local school issues?

 Very interested

 Moderately interested

 Not at all interested

2. What is your confidence level in education?

 A great deal

 Only some

 Hardly any

3. In the United States, do you think we’re 

spending too much money on improving 

the nation’s education system, too little 

money, or about the right amount?

 Too much

 About the right amount

 Too little

4. Do you think that sex education should 

be taught in public schools?

 Yes

 No

5. On the average, African Americans have worse 

jobs, income, and housing than white people. Do 

you think these differences are because most 

African Americans don’t have the chance for the 

education that it takes to rise out of poverty?

 Yes

 No

Turn to the end of the chapter to view the results  

for the total population.

what do 

you think?

Questions about Education from 

the General Social Survey

SOURCE: National Opinion Research Center, University of Chicago.



INFUSED WITH BALANCED 
AND CONTEMPORARY 
COVERAGE OF THEORY 
No other text does more to demonstrate how so-
ciological theory is used to analyze social prob-
lems. In addition to the three general theoretical 
perspectives (structural functionalism, confl ict 
theory, and symbolic interactionism), each au-
thor explains some of the more specialized the-
ories that sociologists use to study and under-
stand their particular subject.
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5.5   Identify steps toward social change 

regarding problems related to sexuality.

The United States has a long history of social change 

movements and activism in the form of collective, group 

efforts. Nearly every issue discussed in this chapter 

has been addressed by activists at least once on a 

widespread basis.

 • Take Back the Night marches are mass public events 

intended to raise awareness about violence and sexual 

assault against women. They are held all over the 

world in large and small communities, in college towns 

and in cities.

 • Margaret Sanger trained as a nurse in the early 

1900s and then became an activist for birth control 

access and information, fighting against the 

Comstock laws and drawing attention to the social 

inequalities faced by poor, working-class, and 

immigrant women.

 • In the early 1970s, peer sexuality education training 

programs sprang up on college campuses and in 

community centers around the country. Educators 

trained their peers on everything from contraception 

to condom use to sexual health and communication 

in a small but steady attempt to address and change 

inadequate sexuality education and broaden cultural 

scripting around sexual knowledge.

On college campuses right now, students are working to 

create change around sexuality-related social problems. 

You can participate.

 Students Respond to Global Sex 

Trafficking
Students have held International Justice Mission 

events—standing for 27 hours to represent the 27 

million people who are trafficked (Matchen 2013; 

Smith [Janell] 2012) and starting campus anti–sex 

trafficking organizations (Mount Holyoke News 2013). 

At Florida International University, students created 

FIU 4 Freedom, an organization intended to educate 

the campus about U.S. and global trafficking (Edgemon 

2013). The group hosted a speaker, Katariina Rosenblatt, 

who talked about her experiences with domestic 

trafficking in Florida; members also planned a Freedom 

Week of information and education.

The U.S. government has even offered suggestions for 

change and activism on college campuses. In a post 

titled “20 Ways You Can Help Fight Human Trafficking,” 

the U.S. Department of State (2014) suggests that 

students can raise awareness by starting clubs, 

studying the issue, and inviting speakers to their 

campuses. Students can also ask professors to teach 

about the issues, do research, and host conferences, 

symposia, or teach-ins.

 Men’s Work: Violence Reduction

In 2010, Jared Watkins graduated from George 

Washington University and headed to his first job as 

development coordinator at the national organization 

Men Can Stop Rape, headquartered in Washington, 

D.C. Watkins had facilitated George Washington’s 

SOCIAL CHANGE: WHAT CAN YOU DO?

Students at the University of Alaska, Fairbanks, march across 

campus during a Take Back the Night rally. The goals of such 

rallies are to raise awareness regarding sexual assault and to 

empower students to take a stand against violence and dis-

crimination against women. Do you think that raising commu-

nity awareness is an effective way to prevent future violence?

The U.S. government has even offered suggestions for 

change and activism on college campuses. In a post 

titled “20 Ways You Can Help Fight Human Trafficking,” 

the U.S. Department of State (2014) suggests that 

students can raise awareness by starting clubs, 

studying the issue, and inviting speakers to their 

campuses. Students can also ask professors to teach 

about the issues, do research, and host conferences, 

symposia, or teach-ins.

Men’s Work: Violence Reduction

In 2010, Jared Watkins graduated from George 

Washington University and headed to his first job as 

development coordinator at the national organization 

Men Can Stop Rape, headquartered in Washington, 

D.C. Watkins had facilitated George Washington’s 

nity awareness is an effective way to prevent future violence?
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7.8   Identify steps toward social change in education.
A tremendous amount of work needs to be done at the school, community, and societal levels to improve our public schools and reduce achievement gaps. Individuals like you can take a number of important steps to help bring about positive change, including volunteering to be mentors or tutors in programs for disadvantaged or at-risk students at all levels. In the longer term, becoming an educator in a low-income areas is an important career choice, whether through a traditional university teacher education program or an alternative program such as TFA.

Whether or not you choose to become an educator, you can contribute to the improvement of the education system as a citizen. As philosopher of education John Dewey argued a century ago, education is a key to the development of the informed citizenry crucial to a 

democracy. As an educated citizen, you can support those policies aimed at reducing the achievement gaps. When others argue for policies that may exacerbate educational inequalities, you can support political leaders who promote educational policies that advocate for the strengthening of public education, including equitable school funding policies and policies aimed at aiding schools, families, and neighborhoods. By voicing your opinions and sharing your knowledge of the education system with others, you can positively shape the public discussion about education and influence the future direction of schooling in this country.

 Opportunities for Volunteering
 • Volunteer through a program on your college campus. • Become a Big Brother or Big Sister (http://www.bbbs .org).

 • Tutor at a local school or community organization, such as the Boys and Girls Club (http://www.bgca.org).

 Become an Educator
 • Become a licensed teacher through your university if such a program is available.
 • Seek out an alternative certification program such as Teach for America (http://www.tfa.org) or the New York City Teaching Fellows Program (http://www.nyctf.org).

 Stay Informed and Engaged
 • Read about changes in education policy in sources such as the Education section of the New York Times (http://www.nytimes.com/pages/education/index.html). • Learn about your political leaders’ views on education, thank them for upholding policies you support, and contact them when you disagree with their views and votes (http://www.usa.gov/Contact/Elected.shtml).

SOCIAL CHANGE: WHAT CAN YOU DO?

Monica Zheng, a student at the University of Chicago, tutors Joshua Williams, 11, as he does his homework. What do you see as some benefits of volunteering to tutor school-aged children? 

172 Part III: Problems of Institutions

different path from education reform in the United States and has achieved markedly better results. As the United States works toward improving its education system and eliminating achievement gaps, it might be able to learn from the Finnish experience with education reform.
ASK YOURSELF: How does the structure of each country’s educational system relate to the schools’ role in providing social mobility or reproducing existing inequalities? Do you think that an international perspective on education is necessary? If so, why? If not, why not?

USING SOCIOLOGICAL 
THEORIES IN EDUCATION
7.4

  Apply the functionalist, symbolic interactionist, and conflict perspectives to social policy for education.

The sociology of education mirrors the larger theo retical debates in the discipline of sociology. This section pro-vides an overview of the major theoretical perspectives— functionalism, conflict theory, and symbolic interactionism.
Functionalist Theory
Functionalist sociologists view society as a kind of machine in which one part articulates with others to pro-duce the dynamic energy required to make society work. Most important, functionalism stresses the processes that maintain social order through consensus and agreement.Functionalist theories of school and society trace their origins to French sociologist Émile Durkheim’s (1858–1917) general sociological theory. Durkheim (1977) believed that in virtually all societies, education is critical in creating the moral unity necessary for social cohesion and harmony. Functionalists tend to assume that consensus is the normal state in society and that conflict represents a breakdown of 

Sociology of education: The study of how various individuals and institutions throughout society affect the education system and educational outcomes.

Like Japanese society in general, the Japanese system of education tends to encourage tradition, discipline, and conformity. 

Children are socialized to conform to group norms, which are strictly observed by members of Japanese society. What are the 

benefits of conformity at school? What are the drawbacks?

sociology of education mirrors the larger theodebates in the discipline of sociology. This section provides an overview of the major theoretical perspectives—functionalism, conflict theory, and symbolic interactionism.
Functionalist Theory
Functionalist sociologists view society as a kind of machine in which one part articulates with others to produce the dynamic energy required to make society work. Most important, functionalism stresses the processes that maintain social order through consensus and agreement.Functionalist theories of school and society trace their origins to French sociologist Émile Durkheim’s (1858–1917) general sociological theory. Durkheim (1977) believed that in virtually all societies, education is critical in creating the moral unity necessary for social cohesion and harmony. Functionalists tend to assume that consensus is the normal state in society and that conflict represents a breakdown of 

The study of how various individuals and institutions throughout society affect the education system and educational outcomes.

Like Japanese society in general, the Japanese system of education tends to encourage tradition, discipline, and conformity. 

Children are socialized to conform to group norms, which are strictly observed by members of Japanese society. What are the 
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SPECIALIZED THEORIES 

ON DRINKING AND DRUGS

12.5   Apply specialized theories to the social 

problems of addiction.

We now turn briefly to some of the more specialized 

sociological theories on drinking and drug use: social 

learning theory, general strain theory, self-control the-

ory, and social disorganization theory.

Social Learning Theory

Social learning theory is related to the symbolic interac-

tionist tradition. It assumes individuals are conditioned 

by their social environment to behave in particular ways 

and to model the behaviors of those around them. When 

an individual is in a social environment in which nor-

mative behaviors are routinely enacted, that individual 

becomes conditioned to engage in normative behav-

ior. Similarly, in a social environment in which deviant 

behaviors are routinely enacted, the individual becomes 

conditioned to engage in acts of deviance.

From this theoretical perspective, drug use occurs 

when the individual has been in a social environment in 

which acts of deviance occur. The individual’s drug use 

is thus a response to his or her having been conditioned 

toward it and is shaped directly by the social context. 

This is one reason scholars of adolescent deviance have 

been concerned with deviant peer groups. If their peers 

use drugs, adolescents will be more likely to use drugs. In 

fact, most drug users learn about drugs from friends and 

have friends who are drug users.

For social learning theorists, then, the process of 

rehabilitation from drug abuse is rooted in recondition-

ing the individual in an environment in which abstinence 

is valued and encouraged by others. This explains why 

Alcoholics Anonymous and Narcotics Anonymous pro-

grams have been successful in promoting abstinence for 

many. Through these programs, substance abusers begin 

to associate with others who encourage sobriety, which 

helps recondition their behavior.

General Strain Theory

Robert Agnew (1992) developed general strain theory 

from the Durkheimian tradition of functionalism. The 

theory suggests individuals may feel strain as a result 

of their experiences in society, and that strain shapes 

the way they behave. Strain can result from losses in 

individuals’ social lives—whether relationship or status 

losses. People may also experience strain when their 

aspirations for status do not meet their achieved sta-

tus, or when they encounter negative stimuli in their 

social environments, such as being bullied or physically 

abused. The cumulative experience of strain can lead 

some individuals to engage in deviant behaviors as a 

coping mechanism.

Drug use has been widely documented as a coping 

mechanism that may be induced by the cumulative expe-

rience of various forms of strain. For example, among 

adolescents, strain may emerge from conflicts with par-

ents over the discrepancy between the adolescents’ status 

claims and the parents’ perception of the adolescents’ sta-

tus. From the perspective of strain theory, such strain may 

be related to initiation into drug use among teenagers. In 

other instances, strain stemming from personal failures 

to meet expected goals in school, work, or social life can 

lead to drug use.

Self-Control Theory

Michael R. Gottfredson and Travis Hirschi (1990) devel-

oped self-control theory, also known as a general theory 

of crime, as an evolutionary outgrowth of social control 

theories. This theory focuses on childhood socialization 

and parent-child relationships as determinants of behav-

ior in later life. It suggests that children who are not 

socialized by being properly monitored and punished for 

bad behavior by their families, especially their mothers, 

will not develop self-control. Such children then lack the 

self-control needed to refrain from deviant behaviors, 

such as drug use. Poor parental relationships, a neglect-

ful upbringing, and improper socialization within the 

family unit can increase the likelihood that an individual 

will engage in deviance. Thus, to prevent deviant behav-

ior in the future, the process of socialization must occur 

properly at a crucial stage in a child’s development.

This theoretical framework sees drug use as deriving 

from poor parenting, because the use of substances for 

pleasure is a function of the inability to delay gratification, 

especially when the drugs in question are illegal. Since it is 

rooted in poor childhood socialization, which individuals 

cannot change as adults, this inability to control the desire 

to engage in deviance is part of what makes the process of 

recovery from drug abuse such a difficult one.

Social Disorganization Theory

Social disorganization theory, which emerged from 

the Chicago School of Sociology in the early 20th cen-

tury as a means of explaining social problems in urban 

EMPHASIZES SOCIAL CHANGE 
AND ENCOURAGES STUDENTS 
TO MAKE A DIFFERENCE
Social policy is discussed in every chapter through 
policy recommendations for social change that arise 
from the three main theoretical perspectives. This 
demonstrates to students that theory has a practical 
utility in addressing social problems.  

Each expert provides realistic ideas and examples of 
how students can help solve a particular social prob-
lem through volunteer work, service learning, commu-
nity activism, and other forms of civic engagement.

ior in the future, the process of socialization must occur 

properly at a crucial stage in a child’s development.

This theoretical framework sees drug use as deriving 

from poor parenting, because the use of substances for 

pleasure is a function of the inability to delay gratification, 
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Discrimination in the WorkplaceUnequal access to on-the-job training programs is only one aspect of a much larger issue: lingering employment discrimination on the basis of race, ethnicity, gender, and age. Maintaining an equitable workplace is not just a matter of treating individuals fairly; it is essen-tial that employers effectively leverage the abilities of their increasingly diverse workforces. A few decades ago the statistically typical worker in the United States was a white male. Today, white men are a minority in a diverse workforce in which women are 46.7%, blacks are 11.6%, Hispanics are 14.8%, and Asian Americans are 4.7% (Toossi 2012).
Overt discrimination is illegal. Title VII, Section 703, of the Civil Rights Act of 1964 made it a federal crime “to fail or refuse to hire or to discharge any individual” based on “such individual’s race, color, religion, sex, or national origin.” Similar provisions apply to employment agencies and labor unions. The passage of the Civil Rights Act and other legislation has not eliminated disparities based on race, ethnicity, and gender, however. We’ve seen above that unemployment rates differ substantially for racial and ethnic groups. So do incomes (Figure 10.10). In 2009 the median income for white families was $62,545. The 

figures for black and Hispanic families were $38,409 and $39,730, respectively. Asian American families fared best of all at $76,027 (U.S. Census Bureau 2012e).How much discrimination contributes to unequal outcomes in pay and employment is difficult to say. A study conducted in New York City asked closely matched groups of black, Latino, and white applicants to answer 169 newspaper want ads for low-level posi-tions such as restaurant worker, stock clerk, mover, and telemarketer. Of these, 31.0% of white applicants were offered a job or called back for a second interview, while only 25.1% of Latinos and 15.2% of blacks received positive responses (Pager, Western, and Bonikowski 2009). White applicants had a higher rate of positive responses even when their application forms indicated they had criminal records, although the difference was not statistically significant.

ASK YOURSELF: Many believe that past and current discrimi-nation against women and minorities requires the enact-ment and implementation of affirmative action policies and programs. Critics of affirmative action, however, note that many women and minority members come from more privileged circumstances than many white males. Would it be better, then, to use social class as a basis for affirmative action programs? If this were to be done, how would social class be defined? Is it simply a matter of income and wealth?
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Affirmative action: Policies enacted by governments and private 
organizations to increase work and educational opportunities for women and members of certain minority groups.

ing the individual in an environment in which abstinence 

is valued and encouraged by others. This explains why 

Alcoholics Anonymous and Narcotics Anonymous pro-

grams have been successful in promoting abstinence for 

from poor parenting, because the use of substances for 

pleasure is a function of the inability to delay gratification, 

pleasure is a function of the inability to delay gratification, 
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Gender and Education  

in Global Perspective

Despite the dangers some women on college campuses in 

the United States may face in the form of sexual assault, 

education is still an important avenue to a better quality 

of life for women and men across the globe. On average, 

a woman with a bachelor’s degree will make $650,000 

less than a man with the same educational level over the 

course of her lifetime (Carnevale, Rose, and Cheah 2011). 

A woman must earn a doctoral or professional degree in 

order to make more than a man with a bachelor’s degree. In 

the developed world, better economic circumstances trans-

late into many advantages in other areas of social life, but 

this relationship is even more crucial in many developing 

countries. The United Nations Girls’ Education Initiative 

(2011) estimates that one in five girls in developing coun-

tries who enroll in primary school fail to finish. Because 

women in these countries who have received some second-

ary education have considerably lower mortality rates than 

do women who have not—in part because of their delaying 

marriage and childbirth—improved education for women 

in places like sub-Saharan Africa would result in 1.8 million 

fewer deaths. Girls who stay in school for seven or more 

years marry four years later and have two fewer children 

on average than do those who have less education. That 

educating women benefits the whole of a society is demon-

strated by the fact that when 10% more girls in a country 

go to school, the country’s gross domestic product increases 

on average by 3% (U.S. AID 2011) (see Figure 4.3).

Despite such benefits, there are still significant barri-

ers to women’s education around the world. In countries 

such as Tanzania and Ethiopia, parents of girls may con-

sider marriage more important for their daughters than 

education (United Nations Girls’ Education Initiative 

2014). In other countries, outbreaks of violence, ongo-

ing conflicts, and war prevent all children from attending 

school. Aid workers estimated that 94% of conflict-ridden 

Zimbabwe’s schools were closed in 2009. The case of 

Malala Yousafzai—who gained worldwide attention and 

survived an assassination attempt by the Taliban—dem-

onstrates the obstacles girls face in Pakistan when they 

advocate for women’s education. In Benin, 13-year-old 

Sophia was beaten by her older brother when she refused 

to enter into an arranged marriage, despite the fact that 

it is illegal in Benin to get married before the age of 18. 
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Discrimination in the Workplace
Unequal access to on-the-job training programs is only 

one aspect of a much larger issue: lingering employment 

discrimination on the basis of race, ethnicity, gender, 

and age. Maintaining an equitable workplace is not 

just a matter of treating individuals fairly; it is essen-

tial that employers effectively leverage the abilities of 

their increasingly diverse workforces. A few decades 

ago the statistically typical worker in the United States 

was a white male. Today, white men are a minority in a 

diverse workforce in which women are 46.7%, blacks 

are 11.6%, Hispanics are 14.8%, and Asian Americans 

are 4.7% (Toossi 2012).

Overt discrimination is illegal. Title VII, Section 703, 

of the Civil Rights Act of 1964 made it a federal crime “to 

fail or refuse to hire or to discharge any individual” based 

on “such individual’s race, color, religion, sex, or national 

origin.” Similar provisions apply to employment agencies 

and labor unions. The passage of the Civil Rights Act and 

other legislation has not eliminated disparities based on 

race, ethnicity, and gender, however. We’ve seen above 

that unemployment rates differ substantially for racial 

and ethnic groups. So do incomes (Figure 10.10). In 2009 

the median income for white families was $62,545. The 

figures for black and Hispanic families were $38,409 and 

$39,730, respectively. Asian American families fared best 

of all at $76,027 (U.S. Census Bureau 2012e).

How much discrimination contributes to unequal 

outcomes in pay and employment is difficult to say. 

A study conducted in New York City asked closely 

matched groups of black, Latino, and white applicants 

to answer 169 newspaper want ads for low-level posi-

tions such as restaurant worker, stock clerk, mover, and 

telemarketer. Of these, 31.0% of white applicants were 

offered a job or called back for a second interview, while 

only 25.1% of Latinos and 15.2% of blacks received 

positive responses (Pager, Western, and Bonikowski 

2009). White applicants had a higher rate of positive 

responses even when their application forms indicated 

they had criminal records, although the difference was 

not statistically significant.

ASK YOURSELF: Many believe that past and current discrimi-

nation against women and minorities requires the enact-

ment and implementation of affirmative action policies 

and programs. Critics of affirmative action, however, note 

that many women and minority members come from more 

privileged circumstances than many white males. Would it 

be better, then, to use social class as a basis for affirmative 

action programs? If this were to be done, how would social 

class be defined? Is it simply a matter of income and wealth?
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Affirmative action: Policies enacted by governments and private 

organizations to increase work and educational opportunities 

for women and members of certain minority groups.
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GIVES STUDENTS AN EDGE THROUGH 
HIGH-POWERED STUDY TOOLS
SAGE edge offers a robust online environment students can access 
anytime, anywhere, and features an impressive array of free tools 
and resources to keep them on the cutting edge of their learning 
experience.

• Mobile-friendly eFlashcards strengthen 
understanding of key terms and concepts.

• Mobile-friendly practice quizzes allow students to 
independently assess their mastery of course material.

• A customized action plan allows students 
to individualize their learning experience and take 
advantage of the resources available to them.

• Learning objectives reinforce the most important material.
• Multimedia content including video, audio, and web 

resources help engage students’ senses.

GIVES INSTRUCTORS AN EDGE 
THROUGH HIGH-QUALITY, 
RELIABLE TEACHING TOOLS
Through SAGE Edge, a full suite of high-quality instructor ancillaries are 
available to help instructors make the most of their time and create a highly-
effective learning environment for their students.

• Test banks available in both Microsoft Word and Respondus provide 
a diverse range of pre-written options as well as the opportunity 
to edit any question and/or insert personalized questions to 
effectively assess students’ progress and understanding.

• Editable, chapter-specifi c PowerPoint slides offer 
complete fl exibility for creating a multimedia presentation for the course.

• Discussion questions help launch classroom conversation by prompting 
students to engage with the material and by reinforcing important content.

• In-text visuals such as tables and fi gures are provided online to use in 
teaching aids such as PowerPoint slides, handouts, and lecture notes.

• Multimedia content including video, audio, and web resources 
allow for even more in-depth research.

EXCLUSIVE! 
SAGE Edge provides students with access to full-text articles for every chapter, from sources like 
ASA’s Contexts magazine, Pacifi c Standard, SAGE Knowledge, and selected SAGE journals. Each 
article supports and expands on the concepts presented in the chapter. This feature also provides 
questions to focus and guide student interpretation. Combine reputable reporting and scholarship 
with the topics in your course for a robust classroom experience.

edge.sagepub.com/trevinoVISIT


