
Preface

HOW WE GOT HERE

More than five years ago, we began searching for a publication that explained how to set
up high-quality services and programs for gifted and talented students. We Googled and
searched using a variety of terms, including guidebook and handbook. We queried univer-
sity personnel for the name of manuals, texts, or articles that included explanations for
how to set up educational programs for gifted and talented students. We sent out e-mail
messages to all state directors of gifted and talented programs requesting copies of how-
to manuals. Although directors responded with publications that dealt with some of the
components of programs and services, none was comprehensive enough or generic
enough to transcend the policies and legislation of an individual state.

We tried another avenue and searched for the lineage of such a handbook or guide-
book. One day we stumbled across Sandra Kaplan’s Providing Programs for the Gifted and
Talented: A Handbook, published in 1974. We knew we had discovered the first generation
of the volume we were seeking. To our amazement, nothing preceded Kaplan’s publica-
tion, and no other publication came after her much needed guidebook.

Having exhausted our possibilities, only one course of action appeared possible: Write
a new guidebook for practitioners that addressed the complex task of developing pro-
grams and services for high-achieving students. As they say, the rest is history.

WHY NOW?

There are three reasons why this book is so necessary now. The first and most obvious rea-
son is that Kaplan’s original guidebook was written more than 30 years ago, and much
has changed in the field. There are new theories, new models, more inclusive definitions
of the words gifted and talented, and more sophisticated research techniques that can
reveal a great deal about what constitutes best practices. Quite simply, the field is vastly
more complex than it was 30 years ago.

The second reason why this guidebook is so important is because of the recent
avalanche of literature, research, and publications related to all aspects of program-
ming and services for gifted and talented students. Many practitioners and administra-
tors have shared openly that they are overwhelmed and need guidelines to direct the
provision of educational opportunities for high-achieving students.

Finally, this guidebook comes at a critical time in educational history. Some would
argue that we have entered into a time when equity, rather than excellence, is viewed as a
higher priority. In times such as these, programs for the gifted and talented are easily com-
promised, especially in states without mandates to identify or serve these young people. xi
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xii DESIGNING SERVICES AND PROGRAMS FOR HIGH-ABILITY LEARNERS

High-quality programs that can demonstrate increases in student achievement are
not only more likely to survive budget cuts, but can also serve as a beacon for those who
seek the twin goals of equity and excellence for all. In this time of No Child Left Behind, we
have the rare opportunity to demonstrate that the field of gifted education is also deeply
concerned about students who have been inadvertently left behind from achieving their
fullest potential. It is our hope that this guidebook will help us to demonstrate the power
of gifted education pedagogy.

HOW THIS BOOK IS DIFFERENT

Much has been written about gifted education, and what we know is contained in count-
less monographs, journal articles, doctoral dissertations, videos, and books; however, there
is no consolidated and comprehensive discussion of the practical issues related to services
and programs for high-achieving students. Although we have standards for the field, and a
text that illuminates those standards, Aiming for Excellence: Gifted Program Standards:
Annotations to the NAGC Pre-K–Grade 12 Gifted Program Standards, by Landrum, Callahan,
and Shaklee, published in 2001, there are very few publications that provide detailed
guidelines to help new or experienced practitioners create and sustain these programs and
services. This guidebook does both. We hope it provides a comprehensive discussion of the
key features that characterize programs and services for the gifted. In addition, we provide
guidelines, practical tips, templates, and suggestions to help practitioners determine where
they are now, where they are going, and how they are doing along the way.

FOR WHOM IS THIS BOOK WRITTEN?

A wide variety of audiences will find this guidebook helpful. Teachers of the gifted and tal-
ented, who have major responsibilities for program delivery, will be able to use this book as
a reference to develop their services. District administrators, charged with monitoring the
development of services for high-achieving students, will be able to use this book as a
roadmap to help identify the services that currently exist and as a compass to identify how
services can be enhanced. Superintendents of school systems can use this book as a refer-
ence for exemplar programs and services. State directors for the gifted and talented, who
play leadership roles in their respective states, can use this publication as a manual to sup-
port their work with many school districts. This guidebook can be readily understood by
those who are new to the field as well as those who have years of experience in gifted edu-
cation. In these times of turnover in district positions, the guidebook can provide conti-
nuity when leadership changes. Finally, this publication can be used by university
personnel who teach introductory courses in gifted education. The book contains useful
information about the key features of successful programs and services.

THE BOOK’S STRUCTURE

We have, from the beginning, conceived of Designing Services and Programs for High-Ability
Learners: A Guidebook for Gifted Education as a working book. It is designed to be useful, and
we hope that readers will make lots of notes in the margins, dog-ear pages, and attach
sticky notes that pinpoint especially noteworthy passages and chapters.
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The book contains 21 chapters that address key features of gifted education programs
and services. Readers will recognize many of the key features that are included such as a
definition of gifted and talented students, program models, and program evaluation,
for example. Other key features, reflecting the times in which we live, may be a surprise:
alignment with regular education, state policies on gifted education, and research-based
practices.

All chapters in this guidebook begin with an introduction and overview of the impor-
tance of a particular aspect of gifted education programming or service delivery written
by the editors. Additionally, Chapters 2-21 share parallel components that were purpose-
fully included to guide your reading:

Definition. A definition is provided to ensure a common understanding of the key
feature under consideration.
Rationale. The rationale section includes an explanation about the critical impor-
tance of the key feature. Oftentimes, this part of each chapter includes current
research.
Guiding Principles. This section contains a brief list of the assumptions that form
the foundation for each key feature of gifted education programs and services.
Attributes That Define High Quality. Chapter authors provide a parsimonious list
of high-quality markers that determine the effective implementation of an aspect of
programming so that those charged with programs and services can assess the overall
effectiveness of each key feature.
An Example in Need of Revision. We asked all of our authors to reflect on their
experiences in the field and to generate a carefully crafted example of the key feature
gone awry. Examples, as well as exemplars, help us to clearly understand what we are
seeking.
Strategies for Improving the Example. Each chapter includes a description of
what is wrong with the lackluster example, as well as strategies for improving it. The
diagnosis makes the weaknesses explicit. The strategies highlight how typical weak-
nesses can be eliminated.
Makeover Example. The revised example in each chapter serves as a contrast to the
lackluster example and makes explicit the differences between a less-than-satisfactory
example and one that is of high quality. The lackluster example and the exemplar pro-
vide readers with bookends, so to speak, to help them better understand the contin-
uum of quality in the field and to keep us aiming for excellence.
Strategic Plan for Designing or Remodeling the Key Feature. Too often we
underestimate the amount of time and effort that will be required to create or remodel
a key feature of gifted education programs or services. The strategic plan provided by
each author uncovers the complex process that is required to develop high-quality fea-
tures of programs and services.
Template for Getting Started. Many of the chapters contain a graphic organizer for
getting started with the evaluation and/or retooling of the key feature under consid-
eration. For those in leadership positions, it has been designed to help jump-start the
creation or remodeling process.
Resources. Authors for each chapter were selected for their expertise related to the
key feature, and they have a working knowledge of resources that deal with their key
feature. We asked them to select a few key resources that would be most beneficial to
practitioners.
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NEXT STEPS

While we were writing and editing the guidebook, many ideas surfaced from reviewers to
extend the publication and make it more interactive. We invite readers, accompanying us
on this journey, to create these new pieces. One idea includes developing a series of ques-
tions for each chapter that can be used to guide readers through each key feature.
Another suggestion is to create an interactive Web site through which readers can look at
and join in conversations about the contents of the guidebook; submit ideas, plans, or
problems; and ask and respond to questions. It would be one more way to support the
development of high-quality educational services for all students including those with
gifts and talents. We look forward to opportunities to discuss this guidebook with you. We
also urge you to take this base and expand upon it, providing up-to-date information for
your schools and classrooms for years to come. These continued efforts and further col-
laboration will provide the gateway to the future of gifted education.
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