
Introduction

T ime has a way of slipping through our fingers. It seems only yesterday that we read
Sandra Kaplan’s new book, Providing Programs for the Gifted and Talented: A Handbook.

In actuality, it was published in 1974 when no one knew about multiple intelligences, the
Javits legislation, what a National Research Center on the Gifted and Talented might do,
or what a second national report on gifted education, National Excellence: A Case for
Developing America’s Talent, might look like. No Child Left Behind was nonexistent, not
even on the distant horizon.

Much has changed since that first handbook. All 50 states have adopted definitions of
giftedness and a large percentage of states have legislated that talented and gifted students
receive special services. We have federal dollars available for competitive grants to forward
the field and for funding a National Research Center on the Gifted and Talented that has,
for the last 15 years, provided the field with research on all topics related to the field and
best practices for providing programs and services. The National Association for Gifted
Children (NAGC) continues to evolve and grow. There is now a Council of State Directors
of Programs for the Gifted that meets regularly, exchanges practices and legislation, and
with the NAGC, publishes a biannual State of the States report about the status of gifted
education. Theories, program models, and strategies for teaching high-achieving students
have become more numerous, sophisticated, and sound.

These new theories, research, identification and programming models, and legislation
provide new challenges for those responsible for implementing programs and services
for gifted and talented students. In these complex times of accountability and standards,
practitioners need practical information and advice that translates theory and research
into practice. We delight in writing the introduction to this updated guidebook, Designing
Services and Programs for High-Ability Learners: A Guidebook for Gifted Education, because
it offers much to a broad array of practitioners: teachers of the gifted, coordinators of
district programs, state directors of gifted education, university faculty, and others. We
believe that three of its features are especially noteworthy: its comprehensiveness, its prac-
ticality, and its many models for excellence.

This guidebook contains 21 chapters, each dealing with critical aspects of program-
ming and services for high-achieving students in the 21st century. Although many publi-
cations about the gifted and gifted education have been written in recent years, this
guidebook is one of the most comprehensive. The authors, purposefully selected for their
content-area expertise, provide readers with the most up-to-date information, readings,
and research related to their respective topics.

Equally important, this guidebook is designed for those who want practical advice and
strategies. The format, common to all chapters, includes 10 elements: a definition, a ratio-
nale, guiding principles, traits or attributes that define high quality, an example in need of xvii
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revision, strategies for improving the example, a revised example, a strategic plan for
designing or remodeling the key feature, resources, and references. These common ele-
ments uncover what we have known for a long time—that the process of creating pro-
grams and services is, indeed, complex. To uncover the intricate workings of program and
service development, the authors provide practical wisdom related to each of the chapter
elements. Finally, each chapter contains a special paragraph designed for those who are
sole practitioners. Recognizing the limitations of those who go it alone, each author has
crafted specific, practical advice for the sole practitioner.

Finally, this guidebook includes two examples in every chapter. The first example rep-
resents what some might describe as a less-than-satisfactory illustration of the key feature
under consideration. For example, in the chapter on creating a definition, Sidney Moon
provides readers with a definition of gifted and talented children that may not be compre-
hensive or research based. Continuing on, Moon pinpoints the specific weaknesses of the
first definition, explains how to remodel each weakness, and provides readers with a
second example so that the chapter includes an exemplary definition.

This guidebook, then, serves as a detailed roadmap for all those who strive for excel-
lence in gifted education in these complex times. In this new age of accountability, we
must refuse to accept mediocrity from ourselves and our students. Quality must become a
way of life. We encourage you to read the book thoughtfully and to continue to exchange
ideas with colleagues in the field and in the larger arena of general education.

—Sandra N. Kaplan
University of Southern California

—Joseph S. Renzulli
University of Connecticut

xviii DESIGNING SERVICES AND PROGRAMS FOR HIGH-ABILITY LEARNERS

FM-Purcell-4804.qxd  10/17/2005  7:09 PM  Page xviii




