
The function of education, the goal of education—the human goal, the humanistic
goal, the goal so far as human beings are concerned—is ultimately the “self-
actualization” of a person, the becoming fully human, the development of the
fullest height that the human species can stand up to or that the particular
individual can come to. In a less technical way, it is helping the person to become
the best that he (or she) is able to become.

—Maslow, 1971, page 169

PURPOSE OF THIS TEXT

In comparison with reading, math, and science, social studies is often met with a certain
amount of indifference. Why is that? It may be because people do not understand the true
nature of social studies education. Social studies is not simply a body of knowledge and a
set of skills. Instead, social studies is a dynamic process that uses knowledge and skills to
enable greater understanding of self, others, societies, institutions, nations, and environ-
ments. In this way, it has the potential to become a vehicle for improved community,
national, and global citizenship. The purpose of this book is to describe this view of social
studies education and to demonstrate strategies, activities, and pedagogical skills that will
enable you to implement it.

Making Connections

This textbook is based on the idea that in social studies education, making personal
connections with the material to be learned is integral. Each chapter in this book describes
a variety of ways for teachers to help students make these connections. Also, connecting
activities are included at the end of each chapter so that you might make these same kinds
of personal connections with the material you are reading. If you are reading this book as
part of a college class or a teacher professional development group, these connecting activi-
ties can be used as discussion questions. They can also be used as homework, class activities,
journal prompts, learning log entries, pre-reading activities used to activate prior knowledge,
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or simply as reflection points while you are reading. You will note also that some of the
connecting activities in this book involve questions that may seem somewhat personal.
The whole point of personal connections is this: Learning is enhanced whenever students
(or readers) are able to connect their own emotions, experiences, and observations with the
concepts to be learned (or read).

VIEW OF TEACHING IN THIS TEXT

As you know, teaching is not simply opening up the teacher’s manual, doing the activities
described there, and then assigning homework. Rather, teaching is a complex, multidimen-
sional endeavor requiring you to break down complex concepts and present them in ways that
students can comprehend. You then must design learning experiences to meet the needs of
students of varying abilities and learning styles. And at the same time, effective teachers strive
to help all students discover their special talents and learn the skills they need to reach their
highest potential.

Three Views of Teaching

There are three common views of what constitutes teaching: teaching as transmission,
teaching as transaction, and teaching as transformation (see Table 1).
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Table 1 Three Views of Teaching

Guiding Philosophy

Psychological Basis

Role of Teacher

Role of Student

Transmission

positivism

behaviorism

supply students with
designated body of
knowledge

passively receive
information

Transaction

constructivism

cognitive psychology

help students transact
with knowledge to
create personal
meaning

interact with
information

Transformation

holism

transpersonal
psychology

create transforming
conditions and
experiences, enable
students to perceive
connections, and
encourage inner
exploration

use information and
experiences for
self-transformation;
reflection and search
for meaning;
discover and
develop talents

FM-Johnson-4813.qxd  10/22/2005  5:04 PM  Page xix



1. Teaching as transmission. This view perceives teaching to be the act of transmitting
knowledge from Point A (teacher’s head) to Point B (students’ heads). This is a teacher-
centered approach in which the teacher is the dispenser of knowledge, the arbitrator of
truth, and the final evaluator of learning. A teacher’s job from this perspective is to supply
students with a designated body of knowledge in a predetermined order. Academic achieve-
ment is seen as students’ ability to demonstrate, replicate, or retransmit this designated body
of knowledge back to the teacher or to some other measuring agency or entity. From this
perspective standardized tests are considered to be an apt measure of students’ learning. While
there are instances when this approach is useful, this text does not support it as a general
teaching philosophy.

2. Teaching as transaction. This view perceives teaching as creating situations whereby
students are able to interact with the material to be learned in order to construct knowledge.
Constructivism is an educational philosophy consistent with this view. Here, knowledge is not
passively received, rather, it is actively built up or constructed by students as they connect
their past knowledge and experiences with new information (Santrock, 2004). And just as
each student’s past knowledge and experiences are different, so too is the interpretation,
understanding, and meaning of the new information that each ultimately constructs.

As a teacher you are not expected to pour knowledge into the heads of learners; rather, you
assist learners in their construction of knowledge by creating experiences where students’ old
information can transact with new information to create meaningful knowledge. Academic
achievement from a constructivist perspective is seen as students’ ability to use this knowledge
to solve real-world problems or to create products or performances that are valued in one or
more cultural settings. This also reflects Howard Gardner’s (1983) definition of intelligence.

A common constructivist learning strategy is to help students generate what they know
about a topic before a lesson. This helps them to strengthen the connection between known
and new. Generating prior knowledge can be done through the use of advanced organizers,
anticipatory sets, or prequestioning. To be consistent with this approach, this text generates
prior knowledge through the Thinking Ahead sections at the beginning of each chapter.

3. Teaching as transformation. This view perceives teaching as creating conditions that
have the potential to transform the learner on many different levels. Transformational teach-
ing and learning invite both students and teachers to discover their full potential as learners,
as members of society, and as human beings. The ultimate transformational goal is to become
more nurturing human beings who are better able to perceive the interconnectedness of all
human, plant, and animal life (Narve, 2001). Holistic education is an educational philosophy
consistent with the transformative view. It centers on the principle of interconnectedness
and seeks to integrate multiple levels of meaning and experience (Miller, 1996). Learning is
said to have occurred when these experiences elicit a transformation of consciousness that
leads to a greater understanding of and care for self, others, and the environment. Academic
achievement from this perspective is seen as discovering and developing your unique talents
and capabilities to the fullest extent possible. Academic achievement also involves becoming
aware of the multiple dimensions of self and expanding one’s consciousness.

Learning can take place using all three views or approaches. This textbook, however,
emphasizes the idea that the most powerful and sustaining learning experiences are created
when transactional and transformational approaches are used.
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THE PHILOSOPHIC FOUNDATION OF THIS BOOK

One’s philosophy, whether stated or not, is the basis for all thought and action. This is true of
one’s life philosophy or one’s educational philosophy, although at the deepest level these two
are the same. Below, some of the ideas that comprise the philosophical orientation of this text
are briefly described.

The Most Important Variable

In the act of teaching and learning, it is not a particular methodology, technique, computer
program, textbook, or standardized test that determines how much students learn. Rather, the
teacher is the most significant variable in affecting the quality of education students receive.
Thus, as teachers or future teachers, it is a good use of your personal resources to invest some
time and energy in understanding this most significant variable: you. Who are you? What is
your motivation? What brings you to this place? Why did you decide to become a teacher?
These are not mundane questions to ask. Maria Montessori said that the best preparation for
becoming a teacher is a study of oneself (Wolf, 1995). This means that if you want to help
children find their strengths and accept who they are, you must first do so yourself.

Teaching and preparing to teach then is as much an inward journey as an outward journey.
The same could be said of learning in social studies and other classes. While we need to learn
concepts and skills, it is also helpful to learn who we are, what we value, what philosophies
seem to guide our lives, and what strengths, limitations, and passions we have. These are the
essence of authentic human learning experiences. They also describe the highest form of
social studies education. So who are you? What do you think about first thing in the morn-
ing? What are you afraid of? What issues or events seem to always appear in your life? What
gets in the way? What are your dreams? What things make you happy? What things move
you? What life lessons do you need to learn?

A Holistic Approach to Social Studies Education

This text sets social studies education, teaching, and learning in the context of holistic
education. Holistic education is a philosophy or worldview that seeks to address the problem
of fragmentation and compartmentalization in education. The focus here is on helping students
see things in terms of the whole instead of discrete parts. An equal emphasis is put on help-
ing teachers see students in terms of the whole human being instead of just test scores and
academic performance. Jack Miller offers an apt definition of holistic education:

Holistic education . . . involves exploring and making connections. It attempts to move
away from fragmentation to connectedness. . . . The focus of holistic education is on
relationships: The relationship between linear thinking and intuition, the relationship
between mind and body, the relationship among the various domains of knowledge, the
relationship between the individual and community, the relationship to the earth, and the
relationship between self and Self. (Miller, 1996, p. 8)

The holistic education framework includes a wide range of ideas and approaches; however,
all are based on the principle of interconnectedness.
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As we have shown, the main principle of holistic education is the principle of wholeness,
which holds that everything in the universe is interconnected to everything else. Every-
thing that exists is related in a context of interconnectedness and meaning, and any change
or event affects everything else. The whole is more than the sum of its parts. This means
that the whole is comprised of relational patterns that are not contained in the parts.
Therefore, a phenomenon can never be understood in isolation. (Narve, p. 29)

One important holistic learning principle is the idea that you cannot separate the teaching and
learning experience from the human experience. We are human beings first, who happen to be
teaching and learning. We are not teachers and learners who happen to be human. This very
aptly reinforces the definition of social studies used in this text as the study of humans. And
what is it that makes us human? Among other things, it is our capacity to think reflectively,
imagine, dream, create, intuit, emote, and create. It makes sense then that these dimensions be
included in education in general, and in social studies education in particular.

THREE HOLISTIC LEARNING IDEAS

Throughout this text you will see holistic learning ideas related to making three kinds of
connections:

1. Intrapersonal connections. Social studies and other curriculum areas should be used to
understand oneself.

• nurture and give to self.
• develop intrapersonal intelligence
• self-actualize
• align actions with values/philosophies
• understand emotions, pursue interests, develop strengths
• imagine and create

2. Interpersonal connections. Social studies and other curriculum areas should be used to
understand others.

• nurture and give to others
• empathize and understand others
• understand humans and humanity
• develop interpersonal intelligence and social skills
• perceive interpersonal connections

3. Interconnectedness. Social studies and other curriculum areas should be used to understand
the whole, to see the world in terms of interrelated and interconnected experiences.

• nurture and to give to all—environment, humans, other
• develop transpersonal intelligence—use logic, knowledge, intuition, and emotion to

solve problems
• understand interconnectedness
• perceive multidimensionality of all things
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• see systems not parts
• embrace seemingly paradoxical ways of thinking—things are not either/or; rather they are

BRIEF OVERVIEW OF THIS TEXT

Finally, this text perceives social studies education to be a powerful vehicle for citizenship
education. However, in the interdependent world in which we now live, we can no longer
afford to think of citizenship education simply in terms of developing “good” American citi-
zens or Canadian citizens, or citizens related to any specific community, religion, country, or
region. Rather, we must strive to develop conscientious global citizens who are able to live
responsibly within a global community. And hopefully, these citizens of tomorrow will be
able to cooperate and work together for the greater good of all humans and other life forms
who share this planet.

Chapters 1 through 8 describe the field of social studies and strategies for meeting the
needs of a diverse population. Chapter 1 defines social studies education as a study of
humans interacting, and sets it in the context of the various standards described by the
National Council of Social Studies (NCSS). Chapter 2 explores seven kinds of diversity:
social economic status, ethnicity, culture, religion, gender, sexual preference, and ability,
exceptionalities, and language. It offers strategies for how these might be acknowledged
within a classroom and a social studies context. Chapter 3 describes the NCSS teacher
expectations for teaching history and geography and provides a variety of strategies for meet-
ing these expectations. Chapter 4 describes the NCSS teacher expectations for teaching
civics and government and economics and provides a variety of strategies for meeting these
expectations. Chapter 5 is devoted to planning. You will see how to develop social studies
lessons and units as well as integrated studies that incorporate all curriculum areas, expanded
views of intelligence, and multiple levels of thinking. Chapter 6 focuses on assessment and
offers a variety of authentic assessment alternatives for use in social studies and other cur-
riculum areas. Chapter 7 contains a variety of inclusive classroom strategies for meeting the
special learning needs of students with learning disabilities, emotional or behavioral disor-
ders, attention deficit/hyperactivity disorder, students who are creative or intellectually gifted
learners, and students who are bilingual or have limited English proficiency. Chapter 8 pro-
vides strategies and other tips for helping students of all ability levels comprehend their social
studies textbooks.

Chapters 9 through 15 describe specific strategies that can be used in each social studies
disciplinary area. Chapter 9 demonstrates how to use cooperative learning, creative dramatics,
communication skills, and leadership skills within a social studies curriculum. Chapter 10
shows how to use a variety of problem-solving activities within a social studies curriculum,
including service learning and conflict resolution. Chapter 11 is devoted to inquiry. Inquiry is
using methods of science within a teaching and learning context. This is an advanced teaching
strategy. Chapter 12 defines creative and critical thinking skills and shows how they might be
used to enhance learning in social studies. Chapter 13 is about using current events in social
studies and how to create effective classroom discussions. Chapter 14 describes various aspects
of Internet literacy and contains several Internet strategies that can be used to enhance learning
in social studies. Chapter 15 demonstrates strategies for incorporating children’s books and a
variety of writing activities in a social studies curriculum.

Chapter 16 is devoted to character education. Here character and character education
are defined. Virtues and ethical codes from a variety of world religions and other sources
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are described. Finally, a variety of strategies are provided for addressing values education and
morality issues within a social studies context.

FEATURES OF THIS TEXT

Making Connections in Elementary and Middle School Social Studies contains the knowl-
edge and skills necessary to help you design interesting and effective learning experiences
for elementary and middle school social studies. This text also addresses some of the major
concerns of preservice and inservice teachers of social studies: What are some interesting
activities that I can use to enhance my social studies lessons? How do I motivate and get
my students fully engaged in social studies? How can I help my students make personal con-
nections and see the relevance of social studies education? To answer these questions and to
enhance comprehension, this text contains a variety of unique features.

Strategies, Techniques, and Activities

Each chapter contains a wealth of classroom strategies, pedagogical techniques, activities,
and lesson plan ideas that can be used to enhance learning and make lessons more interesting,
active, and student-centered.

Overview

The beginning of each chapter contains an advanced organizer in the form of an outline
of the content found in that chapter. This advanced organizer provides a sense of structure
for the material that follows, thus aiding comprehension. It also provides a sense of context
for easy reference and review.

Thinking Ahead

This feature contains questions and thinking points that invite you to link your own expe-
riences with the chapter context before reading. These can be used as discussion points for
class or small group or simply as pre-reading prompts to enhance comprehension.

How Do I?

This feature provides explicit step-by-step instruction for strategies, techniques, or activi-
ties described in the chapter. This will show you exactly how to implement and apply them.

Example

This feature demonstrates exactly how a concept, strategy, or technique is applied in a
primary, intermediate, or middle school setting.

Teachers in Action

This feature contains the real-life narratives of teachers as they discuss issues or concerns
relative to teaching and learning. These cases are designed to expand upon key issues
presented in each chapter. Every case is accompanied by the author’s personal reflection on
the case. These reflections are not intended to tell readers what to think about the case, but
rather to give them an opinion against which they can measure their own reactions. After each
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case, readers are prompted to think about the narrative presented and the way that their reac-
tions compare with those presented by the author.

Go There

This feature links you to websites that provide a wealth of online resources, lesson plans,
and other activities to enhance your social studies teaching and learning.

NCSS Standards

Each chapter ends with a list of NCSS thematic standards, pedagogical standards, disci-
plinary standards and/or the essential skills of social studies that are germane to that chapter.
This feature allows you to easily reference the standards related to a particular topic, as well
as see how the chapter content fits into a broader social studies context. Using these end-of-
chapter sections in conjunction with the appendices will enable you to most effectively digest
the standards and easily refer back to particular ones as you need them.

Appendices

The appendices contain a complete listing of the NCSS disciplinary standards for history,
geography, civics and government, and economics; as well as the complete NCSS thematic
subject matter standards for elementary and middle school students; and the NCSS essential
skills for social studies. These are resources that can be used to guide and inform lesson plan-
ning as well as unit design.

RESOURCES FOR INSTRUCTORS

A full suite of resources to aid instructors in making full use of this rich text is available and
may be ordered through the publisher. Developed by the author, this package is specifically
tailored to the text and includes the following elements.

Sample Syllabi

These are designed to suggest how instructors might structure their courses using the book.

PowerPoint® Presentations

The presentations can double as lecture outlines. Each one includes the overviews that
appear at the beginning of each chapter, as well as relevant graphics from the text.

Ready-Made Lesson Plans

These are intended to be shared with students. They could be used as examples to help
facilitate the creation of one’s own plans. They can also be incorporated into one or more class
projects.

Video Clips

Video footage related to particular sections of the text is provided for use during lectures.
Each clip is accompanied by a brief synopsis, as well as discussion points and questions. The
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discussion points and questions can be used to help students to connect what they see in the
videos with what they have learned from the material presented in the text.

Test Banks

A diverse inventory of assessment items is provided for each chapter.

Study Guides

These guides could be used to direct study sessions or to help students prepare for exams.

Project Ideas

This offering consists of group and individual assignments that could be used as an alter-
native assessment method.

Web Resources

This list of links includes, but is not be limited to, the links in the text. Other Web addresses
include links to teacher certification agencies, practice certification tests, and state standards.

Teaching Resources

Additional real-world cases, journal articles, and a list of trade books to use in teaching
with the text.

ACKNOWLEDGMENTS

I am greatly indebted to all of those who helped bring this book to fruition. Thanks to all the
SAGE staff, most especially editors Diane McDaniel, Margo Beth Crouppen, and Marta
Peimer for their insight and patience in working with a very impatient author. Thanks also
to Mary Ellen Lepionka, the developmental editor for this project, and to Cate Huisman,
the copy editor. Last, I wish to thank the following reviewers, as well as other anonymous
readers for their contributions to this book.

Scott Waters, Emporia State University

Andrew Hunt, University of Arkansas, Little Rock

Cathy R. Seymour, Northwestern State University of Louisiana

Sandy Kaser, The University of Arizona

James Lane, Columbia College

Reese Todd, Texas Tech University

Sally R. Beisser, Drake University

Donna K. Pearson, University of North Dakota

Elizabeth R. Hinde, Arizona State University

xxvi— M A K I N G  C O N N E C T I O N S  I N  S C H O O L  S O C I A L  S T U D I E S

FM-Johnson-4813.qxd  10/22/2005  5:04 PM  Page xxvi




