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SusanMeyer wearily walked through the door and sunk into her worn recliner. “What a day,” she thought.
She loved teaching second grade, but days such as this made her wonder if she hadmade the right career
choice. Susan had been teaching for 7 years at Kennedy Elementary, and she enjoyed working with the
teachers in the building and also respected her principal, Brenda Fraser. She appreciated the support
her principal gave her, especially with difficult students or their families. Today had been one of those
days that she had called on her principal for help.
Susan’s class of 24 second graders was typical, with some children still struggling to recognize

words, and others reading fluently in chapter books. Kennedy was a Title I School, which meant that
it qualified for federal funds due to the low-income and special-needs children it served. Most of the
families of Susan’s students worked, but the jobs were mainly blue-collar positions, with the
families living from pay check to pay check. Poplar Grove was a small town, with few opportunities
to get ahead, and the community had taken a blow when the local factory had closed, laying off more
than 200 workers.
On this day, Susan’s students had tried her patience, especially Zach, a lively 8-year-old boy, who was

more interested in recess than reading. Zach was frequently out of his seat, noisy, bothered other
students, and had difficulty getting along with his classmates when they were working in groups. Susan
had tried different behavior management strategies with him, with no success. By the end of this day,
she had finally lost her cool with him and sent him to talk to Mrs. Fraser.

_____________________________________________________________________________________________

As Brenda Fraser hung up the phone, she wished she could have called the Fosters with good news,
but knew they needed to know about Zach’s continued behavior problems. She had asked them to come
in for a conference with her and Mrs. Meyer to see if they could work out a plan for Zach. Brenda liked
Zach and knew that things were tough for him and his little sister since their mom had been arrested
on drug charges. She also knew that the Fosters were good, decent people who loved their grandchil-
dren and wanted the best for them. Zach had always been active and needed a firm hand, and while
Susan was a great teacher with creative teaching ideas, she didn’t have the best classroommanagement
skills. Brenda wondered what she was going to have to do to keep the problem from escalating.

_____________________________________________________________________________________________

Betty Foster sighed as she hung up the phone. Brenda, the principal at the elementary school, had
called to tell her about Zach getting into trouble again at school. It seemed like the calls were getting
more frequent, and she didn’t know what to do. Although she had worked many years as a high school
teacher, she felt at the end of her rope with Zach’s behavior, both at home and school. Betty dreaded
telling Ed about the principal’s phone call. Ed worked long hours as an attorney and often brought work
home with him. He had been talking about retirement on and off for the past 5 years, but she knew he
wasn’t really serious about it. Besides, retirement wouldn’t be the way they had planned, now that they
were raising an 8- and a 5-year-old who hadmore energy than they could deal with sometimes. Betty still
hoped that their daughter would eventually be able to assume her role as the children’s mother when
she finished the drug rehabilitation program that they had managed to get her in. In the meantime, she
and Ed were doing their best. They loved those children fiercely and would do whatever it took to raise
them so that they would turn out better than their mom did.
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Clara Simpson didn’t know what to do. She had tried everything she could think of to help Elena be suc-
cessful in her third-grade classroom, but as far as she could tell, she had made no progress with her.
Elena and her family had moved to Poplar Grove from Mexico in early September, and they spoke no
English. Since Elena’s first day in her classroom, she had not spoken one word in class. Clara had not
been worried about that in the beginning, but here it was, late November of the school year, and Elena
continued to be silent in the classroom. Clara knew that Elena was learning. She noticed how observant
Elena was in watching the other children, and she knew that Elena comprehended some information.
Just yesterday, the class had been working in groups on experimenting with simple machines. Elena had
successfully done the task, needing little help from her group members. “How can she understand that
a bottle opener is a lever, yet can’t answer questions about a story?” Clara wondered in frustration.

Clara had tried to build a relationship with Elena’s parents, but it was difficult since they spoke no
English and had to rely on family members to serve as translators. At the parent-teacher conference a few
weeks ago, they had nodded at everything Clara told them about Elena’s progress and seemed agreeable
to helping her at home; yet Clara couldn’t tell if they were helping her or not. As a part of the school’s new
Family Involvement Plan, she had invited the parents in to talk about their careers, and she had hoped
Elena’s parents would come in and share their Mexican culture with the class. She knew they couldn’t
speak English well, but thought that might motivate Elena to speak up in class, if she could translate for
her parents. However, they had sent word through Elena’s fifth-grade cousin that they were not available.
Clara knew that they worked long hours at the family’s Mexican restaurant to support themselves and
guessed that they didn’t have time to come to school. Elena was probably going to grow up and work in
the family’s restaurant business anyway, so maybe she shouldn’t worry about her academic progress.

____________________________________________________________________________________________

Rosario rocked 3-year-old Gabriela and thought about how their lives had changed so dramatically in
the last year. A year ago, the hurricane had destroyed much of their coastal fishing village of La Pesca in
northeasternMexico.Miguel’s fishing boat had been demolished, and their home damaged beyond repair.
It was the final straw in their decision to leave Mexico for a better life for their family in the United States.
Miguel’s brother, Hector, and his family had moved to the United States 10 years ago and owned a suc-
cessful Mexican restaurant in town. He had been after them for a long time to come and join him in the
business. “Our life in La Pesca wasn’t so bad,” she thought, as Miguel worked hard with his fishing busi-
ness, and Rosario had been a teacher at the local school until Elena was born. Miguel and Rosario both
believed that it was important for her to stay home with their children, and she had given up her teaching
job to care for Elena, followed a few years later by Javier, and then Gabriela. Even without her income, they
hadmanaged to get by, until the hurricane. Now, in their new life, Miguel enjoyed the restaurant business,
and she liked living close to her sisters-in-law. The Latino community in Poplar Grove was growing, and
their local Catholic church offered a service in Spanish where her family could worship. Her English was
slowly improving, and she hoped that one day that she would speak it well enough to volunteer at the
children’s school. The school systemwas good, and she respected the teachers’ opinions. Elena’s teacher,
Mrs. Simpson, had been concerned at their conference that Elena was not keeping up with the class, but
Rosario knew from the things that Elena chattered about at home in Spanish that she was learning many
new ideas. Elena didn’t seem to be picking up English as quickly as Javier was in his kindergarten class, and
some of Rosario’s friends from church had told her that she shouldn’t allow the children to speak Spanish
at home, but it was important to Rosario that the children not lose their Mexican heritage. She wished she
could help Elena more with her homework and that Elena didn’t have to work 2 and 3 hours a night on it,
but until her own English was better, she’d have to continue to rely on her nieces and nephews for help.
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