
RATIONALE

Interest in the field of international education
has never been more intense than it is at pre-
sent. Changes in the general world order are
challenging the nature of the relationships
between nations and cultures in more explicit
and extensive ways than has previously been
the case. Simultaneously, a rapidly increas-
ing number of schools world-wide have been
established specifically to meet the demands
of those parents who, through their own
global professional activities, wish to have
their children educated in programmes based
on international values and often in contexts
other than their home country. Such schools
have embraced the promotion of inter-
national education as one of their major
goals and, consequently, an increasing num-
ber of organizations currently offer curricula
that claim to be international in nature –
the International Baccalaureate Organisation
(IBO) would be one example. Such global
movements have generated a parallel rise in
the incorporation of forms of international
education within national school systems
throughout the world. That, in turn, has
resulted in wider forms of collaboration
between schools in the public and private
sectors, nationally and internationally, gener-
ating a much more substantial base of profes-
sional experience in the implementation of

schemes for international education than had
previously existed.

In these circumstances it is hardly surpris-
ing that research and enquiry into the nature
and practice of international education has
itself extended in both size and scope, par-
ticularly over the past two decades. Such
research is conducted in universities,
schools, government agencies, non-govern-
mental organizations (NGOs) and other edu-
cational institutions throughout the world.
Those not in schools frequently work
closely with those in schools who are
charged with responsibility for the design
and implementation of programmes combin-
ing local requirements with international
imperatives.

In addition to its widening scope, the term
‘international education’ has also become
less easily defined as the variety of contexts
increases in which that label is currently
applied. Some of these applications have
existed for a long time – for example, the
fields of comparative and development edu-
cation both have long and well-documented
histories and conceptual frameworks. Quite
distinct uses of the term ‘international educa-
tion’ have appeared in the multicultural and
multinational education literatures over a con-
siderable period, and recent activity in the area
of ‘globalization’ has only widened the various
interpretations of the term ‘international’ as
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applied to a wide range of educational
processes.

Such considerations underscore the need
for this Handbook, which provides in part a
critical overview of the origins and contribu-
tions of the various interpretations of inter-
national education, while also attempting to
define more clearly than is currently the
case their distinctiveness and relationship to
one another. From these definitional per-
spectives this volume seeks to guide future
interpretations of the field, as well as to
identify approaches to future research that
can illuminate our knowledge and under-
standing. In that sense, it attempts to com-
plete, in greater detail than before, the
existing map of international education and
also to extend it on the basis of the research
evidence presented.

Clearly, the volume cannot address all of
the themes and models that the field encom-
passes. Nonetheless, it is an attempt to harness
the knowledge and wisdom of a significant
portion of international education, providing
future researchers with a solid foundation.
Further, the Handbook is not only a report on
research in international education; it should
also be seen as representing an international
education experience. As such, it synthesizes
research in the field, and produces new
understandings for use by educators at all
levels. Educational research is only as impor-
tant as the policy and practice that it influ-
ences, and it is therefore intended that
this volume will contribute significantly to
the quality of student learning throughout the
world.

COMPLEXITY OF
RESEARCH IN INTERNATIONAL
EDUCATION

As noted, there is to be found an ever-increas-
ing number of forms of international educa-
tion in national school systems, international
schools, universities, government-approved
activities and NGOs. As a consequence there
are myriad orientations to research in the field

(each with its own conceptual framework),
including those that focus on the following
(among many others):

• historical framework, situating education within
other social forces

• the purposes of schooling, including values and
needs (economic and social)

• access, equity and human rights
• accountability and governance, including admin-

istrative styles
• the nature of students and educators
• economic and political development and educa-

tion policy planning
• the preparation of educators
• curricular/instructional models (international-

mindedness) and school organization
• identity formation (cultural, social, ethnic, etc.) of

participants
• local context.

There seem to be two primary bases – one
traditional and the other more recent – for
the complexity of research in international
education. Historically, the field has drawn
on several disciplines in the humanities and
social sciences, as well as on foundational
aspects of education. Internationally oriented
research is routinely conducted in economics,
political science, sociology, anthropology,
language and literature, history and psy-
chology, and applied to various aspects of
education. 

Globalization – the massive movement of
information, technology and goods across
national borders – has also altered the nature
of international education research by intro-
ducing new ways of conceptualizing the
field. No longer is the nation-state the sole
unit of analysis, since global forces demand
increased attention to factors operating
beyond the national level. As a result, multi-
lateral agencies such as the United Nations
and the World Bank are increasingly becom-
ing the source and object of research. The
effect of globalization on national and local
systems and culture is a frequent investiga-
tive theme that highlights the importance
of context in analysis. It has brought about
a fundamental change in research methodo-
logy, from large, quantitative designs to
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qualitative and hybrid studies that focus on
micro-level effects. Globalization has also
created a need for interdisciplinary teams of
researchers that combine representatives
from education with those from the social
and behavioural sciences, law, health, busi-
ness and technology.

In this Handbook, we have deliberately
interpreted research in international education
in a broad manner. Thus we have sought to
encompass research based entirely on a liter-
ary tradition together with empirical enquiry,
grounded theory, and case studies in specific
and more general contexts. We have encour-
aged from a number of authors reflection on
their practice in ways that lead to enhanced
understandings, through implicit and explicit
theorizing, both of their own practice and that
of others. It is within such a framework of
complexity that this Handbook should be
understood. 

AIMS

The Handbook seeks to fulfil a range of aims,
with the following explicitly and comprehen-
sively addressed:

1 to provide a historical overview of the ways in
which the term ‘international education’ has
been interpreted and to identify the antecedent
conceptualizations, and relationships with other
disciplines, that have contributed to current
usages

2 to provide a critical overview of contemporary
research into the field and the ways in which
such research output is leading to a clearer, and
more coherent, theoretical understanding of the
field

3 to document research designed to explore the
relationship between theory and practice in
the promotion of international education in a
range of formal and informal educational settings
(including schools, higher education and lifelong
learning), in a wide range of national and cultural
contexts

4 to identify and explore new directions and
approaches to research designed to address issues
that challenge existing models and paradigms
within international education.

ORGANIZATION

To achieve these ambitious aims the volume
is organized in the following manner.

Part One

Part One provides a critical analysis of the
theoretical basis for international education.
It includes both historical and conceptual
treatments of the field, and presents a variety
of perspectives on which to reflect. In order
that current researchers and practitioners
understand its lineage, the first chapter by
Robert Sylvester provides an historical per-
spective of research in international educa-
tion. It presents both factual and conceptual
treatments, through which the reader is led to
appreciate the rich heritage of the field. Ian
Hill then focuses on the development of the
International Baccalaureate programme, per-
haps the most significant curricular undertak-
ing in the history of international education
to date, and discusses the various conceptual-
izations of international education that influ-
enced the design of these programmes.

One frequently mentioned aspect of global
or international education is the diverse ter-
minology that describes it – which Harriet
Marshall attempts to unravel in the third
chapter. Marshall thoroughly analyses the
various conceptualizations, with reference
to global education traditions such as devel-
opment education or world studies and the
tradition of ‘international education’ in inter-
national schools and their curricula. She then
asks an important question: does this big ter-
minology debate really matter? Mark Bray’s
answer would be an unqualified affirmative.
In his chapter Bray acknowledges the multi-
ple meanings of the term ‘international edu-
cation’, and then examines its applications as
commonly used in international and compar-
ative education. He notes that some bodies
that were established with a focus on com-
parative education have broadened their
compass to embrace international education.
Other bodies have rejected such broadening;
but even in the settings where comparative
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education is not formally linked to international
education, boundaries are commonly ambigu-
ous. Bray discusses the pros and cons of this
ambiguity, but sees definite advantage in its
existence since such ambiguity may permit
partnerships and synergies between practi-
tioners and academics. 

The next two chapters in Part One address
the critical dimension of ethics and values in
international education. Rauni Räsänen
argues that there are issues that demand
international dialogue and problem-solving
such as environmental threats, energy alter-
natives, prevention of diseases and pollution,
reduction of poverty and inequity, decreasing
violence and putting an end to wars. As ethical
practitioners and role models, schools and
teachers need to provide students with inno-
vative mediums of instruction and adminis-
tration by which to address such concerns.
Rajagopalan Sampatkumar believes that the
approach to these problems requires a new
understanding of global citizenship and the
role of education in it. The speed and manner
in which globalization is progressing leave
little doubt that every one of us will have to
assume global responsibility, and he stresses
the importance of values-based education in
response. To achieve our ideals of peace and
equity we must develop the appropriate
values and attitudes, and it is important that
these values do not remain an intellectual
residue but that they are integrated as traits of
one’s character. 

The last two chapters in Part One – by Terry
Haywood and Konrad Gunesch – focus respec-
tively on the nature of international-mindedness
(IM) and the type of individual that interna-
tional education aims to promote. Haywood
relates the interpretation of international-
mindedness to our understanding of intelli-
gence, and believes we must replace the notion
that ‘we know it when we see it’– which is how
intelligence used to be perceived – with a view
that allows for multiple definitions. Gunesch’s
central thesis is that international or global citi-
zens should best be understood in terms of their
cosmopolitanism – a personal cultural identity
that facilitates transnationalism and trans-
culturalism. Cosmopolitanism, according to

Gunesch, can be thought of as ‘feeling at home
in the world’. It is possible to distinguish
between cosmopolitanism and localism, or
between people who are cosmopolitans
and those who are locals. While the local may
not be interested in cultural diversity, the cos-
mopolitan consciously values, seeks out and
tries to access local cultural diversity. Clearly,
in terms of global citizenship cosmopolitanism
is the preferred identity.

Thus, Part One is intended to provide a
solid underpinning for the rest of the volume,
which addresses international education in
practice.

Part Two

Moving from theory to practice, Part Two
discusses learners in an international context.
It includes in-depth considerations of indi-
vidual students as well as discussions of
cultural groupings, curricula and learning
models. Helen Fail begins the section with
an analysis of the life histories of three
past international school students. Among
other variables she examines their sense of
identity, their approaches to change and
relationships and various international aspects
in their lives. John Munro then focuses on
learning in international contexts and what
this means for teaching, curriculum and
teacher knowledge. According to Munro,
learning is influenced by a range of cultural
factors that need to be acknowledged explic-
itly in classroom practice and school orga-
nization. He develops one perspective on
learning internationally and identifies how
culture might influence knowledge enhance-
ment by using the autonomous learner model
as a starting point. 

Richard Pearce returns us to the concept of
culture and considers the child in an inter-
national school in terms of his/her social
contexts. He suggests that these cultural
environmental influences contribute to the
identity of the emerging person, equipping
him/her with a mosaic of cultural norms,
beliefs and values which directs his/her
active and reactive behaviour. Next, Tristian
Stobie provides an important complement to
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the Part One chapter by Hill through his use
of the International Baccalaureate Diploma
and Middle Years Programmes as the basis for
analysing coherence, consistency and continu-
ity in international education curricula. Robert
DiYanni follows with a description of inter-
national education programmes in US sec-
ondary and higher education, including
a discussion of post-secondary courses, rele-
vant textbooks and the Advanced Placement
Program. 

In their qualitative examination of the
development of a course within the Interna-
tional General Certificate of Secondary
Education (IGCSE) programme, Paul Beedle,
Tom Eason and Sarah Maughan review the
history of this most important curriculum,
and provide a glimpse of the future that
reflects urgency in the education of all
students about their, and our, place in the
world. In his discussion of standards in K–12
(Kindergarden to Grade 12) international
education in the concluding chapter of Part
Two, Tom Oden presents another case study
of an innovative curriculum development
project that involved several schools and
organizations. Globalization and learning as
a social process have prompted a rethinking
of distance education and created the need
for a more flexible conceptual framework to
address the demands of a world-wide market.
The final two chapters in Part Two address this
topic from past, present and future perspec-
tives. Through examples of distributed learn-
ing delivery models, including knowledge
networks, knowledge portals, telelearning
and virtual classrooms and universities, Nada
Dabbagh and Angela Benson describe a
framework that can be used to guide the
broader practice of education within and
across national borders. Lucas Walsh then
asks a central question: what can inter-
national educators learn from the use of
information and communication technology
(ICT) over the past two decades in both
national and international systems? Case
studies and examples are used to illustrate
some key lessons, with particular emphasis
on the cultural implications of ICT-use for
teaching and learning. 

Part Three

Part Three presents ideas related to teachers
and their professional development, and
provides an overview of both standard and
innovative approaches to teacher education
around the world. Jack Levy and Mary
Hayden begin, respectively, with analyses of
pre- and in-service professional development
curricula in international and national set-
tings. From the variety of models they present
it is clear that the preparation and continued
development of international educators is a
complex undertaking. Perry den Brok and
Gerrit Jan Koopman then present a novel pro-
fessional development vehicle in their focus
on interpersonal teacher behaviour. In a report
of research conducted in an international
school, they describe teachers’ strengths and
weaknesses in relating to their students, and
provide guidelines for development. Lesley
Snowball follows with a notable model for an
international teaching certificate in which
she highlights the important competencies
required by practitioners as well as a develop-
mental route to achievement. 

The fifth chapter in the section, by Patrick
Griffin, describes an innovative professional
development curriculum built by a partner-
ship between commercial ICT interests, a
university and a number of schools. This
many-faceted programme was designed to
provide educators and other practitioners
with portable skills and qualifications that
would permit them to work anywhere in the
world. The section ends with an indictment
by Theo Wubbels of the many teacher educa-
tion programmes that do not address class-
room management, a topic and skill that is
critical to effective teaching. Wubbels also
provides an excellent overview of the variety
of classroom management techniques avail-
able around the world.

Part Four

Through its treatment of school improve-
ment, governance and organizational culture,
Part Four moves the analysis of international
education to the institutional level. James
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Cambridge and Clive Carthew address the
challenge of identifying and evaluating the
values espoused by international schools in
their case study of the implementation of a
questionnaire designed by the International
Schools Association. William Gerritz and
Kevin Bartlett next report on an exciting
collaboration between two international
schools. The institutions followed six basic
improvement principles gleaned from the lit-
erature, and not only advanced their schools’
goals but also produced a transferable model.
Wilf Stout then shifts our focus to school
governance. After a detailed analysis of
various models, he asks whether the struc-
tural nature of the governance of interna-
tional schools contributes to a level of
conflict that can be disruptive to long-term
goal achievement. 

Much has been written about organiza-
tional culture, and Jose Agustin Ortiz Elias
adds to this literature in his chapter. He refers
to 1990s research in the private sector which
concludes that organizations with the ability
to maintain sustained success are not those
that are principally affected by market forces,
resources or competitive positions, but those
that are concerned with the beliefs, values,
visions and satisfaction of their members. He
then presents three models of organizational
culture that offer the most promise for mean-
ingful school change, and challenges us to
use these frameworks to analyse our own
institutions.

Richard Caffyn explores organizational
culture through fragmentation. He asks us to
consider whether international schools frag-
ment into subcultures, departments and inter-
est groups when the corporate culture is
weak or imposed, or if the people involved
have diverse reasons for being there. Does a
school fragment further into individual inter-
ests and small-scale alliances built up on the
basis of needs, goals, subcultures and power
structures? 

The section’s final chapter moves from
the theoretical to the specific, as Bill Powell
focuses on leadership and organizational
culture. Research highlights the correlation
between effective leadership and the cultivation

of a school climate that generates reflective
teaching practice and important learning
relationships. Powell explores the role that
school leaders play in building leadership
capacity in others and reflects on how this
can lead to a redefinition of the traditional
three Rs: Relationships, Reflection and
Renaissance.

Part Five

Part Five leads us from the present into
the future as it explores the demanding
challenges facing international education.
These include the treatment of language,
understanding cognition, upgrading curricu-
lum, addressing global crises, the production
and transfer of policy through effective
research and technology use, and the
omnipresent challenge of globalization. 

Recognizing that language can be both a uni-
fying and a divisive force, Trevor Grimshaw
offers critical perspectives on the role of lan-
guage in international education. He offers
definitions of two key terms which are essen-
tial for our understanding of how language
operates in its social context, and then
describes the important field of debate as an
example of ‘linguistic imperialism’. Grimshaw
concludes by stressing the importance of a
critical awareness of language in interna-
tional education.

Martin Skelton returns to the definition of
international-mindedness discussed by Terry
Haywood in Part One. Skelton focuses on
our understanding of cognition and brain
behaviour to explain the difficulty in under-
standing the IM concept. He argues that the
development of international-mindedness is
more complex and messy, more personal and
emotional, than many want to believe or
admit. It is dependent upon a continually
successful series of developments of the self
that transcend and include each other, and
brain research has helped to illuminate this
explanation. 

Fazal Rizvi’s focus on curriculum brings
us to another critical challenge for interna-
tional education. He states that the appeal
of the idea of internationalization of the
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curriculum appears ubiquitous and world-wide.
But beyond its symbolic language and some
general measures to facilitate student mobil-
ity, it is not always clear what it means.
Rizvi critiques some of the ways in which
the idea of internationalization of the curricu-
lum has been operationalized, and proposes a
more critical concept that seeks to develop in
students a range of ‘epistemic virtues’ with
which to interpret, reflect upon and engage the
contemporary process of globalization.

George Walker next visualizes the aims and
purposes of international schools in terms of
the epochs they inhabit. He believes that the
international school movement that began in
Geneva in 1924 and greatly expanded
throughout the next seven decades responded
to the challenges of the twentieth century.
Walker reminds us, however, that we have
now passed into the third millennium and
there are new crises to confront. He notes that
in the past century international education
was largely concerned with the relationships
between groups contained within different
geographical boundaries. However, as immi-
gration between nations has increased, making
the classrooms of national schools more and
more culturally diverse, and as the conflicts
between nations give way to culturally based
conflicts within nations, national and interna-
tional education are beginning to merge, mak-
ing international education more of a national
responsibility. Thus, working with difference
and complexity should be a primary focus of
international curricula. 

The next three chapters address the impor-
tance of research in the advancement of
international education. James Cambridge
begins with a critique of the realist orienta-
tion in research methodology, and argues that
its assumption of an objective reality – and
the data collection schemes (such as the use
of questionnaires) that it promotes – is not
effective in international education. He then
leads potential researchers toward a series of
important questions that can improve the
validity of their enquiries.

Michael Allan regrets the frequent lack of
cross-cultural validity in international educa-
tion research. He examines ways in which the

cultural complexity of school and classroom
can be penetrated by interpretive methodol-
ogy, enabling crucial process factors to be
identified and described within the context.
Various types of ethnomethodology from
within the interpretive paradigm are assessed
as a means of understanding the complex
nature of international schools, particularly
those approaches derived from cultural
studies, applied linguistics and discourse
analysis. 

A possible research agenda for those study-
ing international schools and international
education is presented by Hugh Lauder. The
agenda is based on three emerging dimensions:
the nature of the networks of which interna-
tional students are members; the formation of
their views concerning key economic, social
and political issues regarding globalization and
their own role as global citizens; and the mech-
anisms of recruitment into the international
school system and its relationship to the inter-
national labour market – the underlying issues
of positional competition. 

David Phillips then shifts the focus to the
transfer of educational policy from country to
country. He presents various models and cross-
national examples of educational transfer and
‘policy borrowing’. Phillips believes that the
models need to be tested, however, in a variety
of national contexts. In particular, he stresses
the importance of considering the extent to
which less developed countries – often the
receivers of policy ‘lent’ by outside agencies –
fit into the explanatory schemata proposed in
the chapter. Moving from the theoretical to the
specific, Silvina Gvirtz and Jason Beech
analyse the latest reforms in Latin American
educational systems. They suggest that though
reform policies in the region have always been
shaped by international influences, this ten-
dency intensified in the 1980s and 1990s and
official rhetoric on the topic became more
similar throughout Latin America. The authors
suggest, however, that these similarities do not
necessarily imply that actual policies are the
same in different countries, since the process
of policy formulation is affected by different
political and institutional culture. As already
noted, globalization is one of the major threads
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throughout this volume, and it takes centre
stage in Daphne Hobson’s final chapter on its
impact on higher education. Hobson traces the
rise of internationalism in post-secondary insti-
tutions and provides a number of examples of
universities diversifying their student popula-
tions, services and site locations in an effort to
compete.

Thus, Part Five completes the volume’s
chronological and theoretical sweep of issues,
practices and challenges presented by the
research in international education. Naturally,
we hope you find the volume as intellectually
stimulating and practical in its reading as did
we in its editing, a privilege we have greatly
enjoyed.
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