
of

9781526464279_TP.indd   1 12/04/2019   14:4100_LAWRENCE_A_Z_FM.indd   1 13/04/2019   1:52:59 PM



Tracey 
Lawrence

of

9781526464279_TP.indd   2 03/04/2019   17:07

00_LAWRENCE_A_Z_FM.indd   2 13/04/2019   1:53:00 PM



Tracey 
Lawrence

of

9781526464279_TP.indd   2 03/04/2019   17:07

00_LAWRENCE_A_Z_FM.indd   3 13/04/2019   1:53:00 PM



A SAGE company
2455 Teller Road
Thousand Oaks, California 91320
(0800)233-9936
www.corwin.com

SAGE Publications Ltd
1 Oliver’s Yard
55 City Road
London EC1Y 1SP

SAGE Publications India Pvt Ltd
B 1/I 1 Mohan Cooperative Industrial Area
Mathura Road
New Delhi 110 044

SAGE Publications Asia-Pacific Pte Ltd
3 Church Street
#10-04 Samsung Hub
Singapore 049483

Editor: Jude Bowen
Assistant editor: Catriona McMullen
Production editor: Nicola Carrier
Copyeditor: Diana Chambers
Proofreader: Sharon Cawood
Marketing manager: Dilhara Attygalle
Cover design: Wendy Scott
Typeset by: C&M Digitals (P) Ltd, Chennai, India
Printed in the UK

© Tracey Lawrence, 2019

First published 2019

Apart from any fair dealing for the purposes of research 
or private study, or criticism or review, as permitted under 
the Copyright, Designs and Patents Act, 1988, this 
publication may be reproduced, stored or transmitted in 
any form, or by any means, only with the prior permission 
in writing of the publishers, or in the case of reprographic 
reproduction, in accordance with the terms of licences 
issued by the Copyright Licensing Agency. Enquiries 
concerning reproduction outside those terms should be 
sent to the publishers.

Library of Congress Control Number: 2018961569

British Library Cataloguing in Publication data

A catalogue record for this book is available from  
the British Library

ISBN 978-1-5264-6426-2
ISBN 978-1-5264-6427-9 (pbk)

At SAGE we take sustainability seriously. Most of our products are printed in the UK using responsibly 
sourced papers and boards. When we print overseas we ensure sustainable papers are used as measured 
by the PREPS grading system. We undertake an annual audit to monitor our sustainability.

00_LAWRENCE_A_Z_FM.indd   4 13/04/2019   1:53:00 PM



TABLE OF CONTENTS

About the Author vi

A – ADHD 1

B – Behaviour 9

C – Communication 15

D – Hierarchy of NeeDs 21

E – ELSA 27

F – Friendship 33

G – Green (Rewards and Compensation) 39

H – I Need Help! 45

I – ITT 51

J – Jigsaw 57

K – Knowledge 63

L – Low-level Disruption 69

M – Mood Hoovers 75

N – ANimal Therapy 81

O – Outdoor Learning 87

P – Parents 93

Q – Quality First Teaching 99

R – Relationships 105

S – Senior Leadership Team 111

T – Teaching Assistants 117

U – Unmet Needs 123

V – Verbal Language 133

W – Well-being 139

X – EXclusion 145

Y – Yellow (Mental Health) 151

Z – BuZz (Working in a Supportive Atmosphere) 157

00_LAWRENCE_A_Z_FM.indd   5 13/04/2019   1:53:00 PM



ABOUT THE AUTHOR

Tracey Lawrence is the Acting Head Teacher at Danemill Primary 
School where she has gained the reputation of being ‘inspirational’ 
from many of the parents. She is passionate about the children and 
families at the school, and she always puts the needs and happiness 
of the children at the heart of what she does.

Tracey leads the Behaviour module for the Inspiring Leaders SCITT 
programme, inspiring new teachers to put the sensitive and effective 
management of behaviour at the core of their teaching.

Out of school, she volunteers with a group for adults with special educational needs, providing 
opportunities for them to develop their organisational, social and creative skills, as well as 
fundraising to keep the group running.

Tracey’s all-round skills show that she is a true advocate for the needs of young people, regardless 
of their background or needs.

Kindly provided by Julie Hickinbottom, Deputy Head at Danemill Primary School

00_LAWRENCE_A_Z_FM.indd   6 13/04/2019   1:53:00 PM



00_LAWRENCE_A_Z_FM.indd   7 13/04/2019   1:53:00 PM



01_LAWRENCE_A_Z_ A.indd   8 13/04/2019   1:52:29 PM



ADHD

01_LAWRENCE_A_Z_ A.indd   1 13/04/2019   1:52:29 PM



A  B  C  D  E  F  G  H  I  J  K  L  M  N  O  P  Q  R  S  T  U  V  W  X  Y  Z

2

When you talk to the majority of people, ADHD (Attention Deficit Hyperactivity Disorder) goes 
hand in hand with bad behaviour. It’s the stereotype that many people spend lots of time trying 
to dispel. I can only assume that by buying this book, you have a mutual interest in finding out 
the reasons behind behaviour. By starting with exploring ADHD, I hope that it will enable you not 
only to feel empowered, but also to share these strengths with others.

The actual causes of ADHD are unknown, but current research suggests a complex interaction 
between environmental factors and genetic/risk predisposition. ADHD itself is a complex 
neurobiological condition that affects approximately 5 per cent of the population and significantly 
interferes with everyday life (Cooper, 2006). It is caused by an imbalance of some of the 
neurotransmitters in the brain. It is present from early on in childhood and is pervasive as it 
occurs in more than one setting – e.g., school and home. Diagnosis in childhood will usually be 
made after information from both settings and isn’t usually made until after the age of 5. It often 
continues into adolescence and adulthood.

When ADHD comes up in discussion, it is often a controversial subject. Some even dismiss it 
as a condition that doesn’t actually exist, but, regardless of people’s thoughts and feelings, it is 
present in our schools, so we need to have practical ideas of supporting a child with ADHD as 
well as allowing them to reach their individual potential. The findings in research (Paloyelis et al., 
2007) show that in people with ADHD there are differences within the development of the brain. 
The ability to control shifts from one activity to another, while the executive function and alertness 
differ from others. There is often a reduction in blood flow to the front of the brain. This area 
of the brain controls a variety of functions – e.g., emotions, memory, reactions to rewards and 
consequences, impulsivity and attention. Due to problems with neurotransmitters, messages are 
unable to complete their journey, causing children to present in a variety of ways – e.g., lacking 
in attention, argumentative, inappropriate behaviour, difficulty with schoolwork, difficulties with 
reading comprehension, poor memory, difficulties with retrieving information from memory, poor 
organisation. This list isn’t definitive and research continues.

One of the most positive things you can do in your classroom is to be aware of the strengths 
that ADHD can exaggerate. In my experience, a child with ADHD can demonstrate the following 
positive strengths: charm, perseverance, resilience, tenacity, out-of-the box thinking, creativity, 
innovative thinking, a great sense of humour, musicality, being adventurous, intelligence, problem 
solving, risk taking, curiosity and a unique personality.

I would say that the most powerful strategy to implement in a classroom is to constantly 
support the difficulties a child with ADHD will face. This will be done by providing routines, 
repetition and boundaries. This will only be truly supportive of the child if all team members 
in your classroom are also consistent with this approach. Ideally, the whole school team will 
be able to provide this too.

To further support this, be explicit with the rules of the classroom and have them displayed 
in your classroom: words, pictures or both. Children with ADHD struggle to organise their 
time. You can support this depending on the setting. In primary, you can talk them through 
the structure of the day in the morning and reinforce this with a timetable. You can schedule 
points in the day for them to tidy up and organise themselves. At the end of the day, recap 
on the structure of the day so that they are clear. In secondary, you can buddy them up with 
somebody to talk through their timetable to ensure they are where they need to be during the 
school day. Check in with them in the morning to ensure that they have the right equipment. 
Deadlines will be a particular area of difficulty, so regular reminders and support in blocking 
out time will be vital.
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The lack of structure that breaktimes and lunchtimes bring will be one of the main difficulties that 
you will face. Implementing routines, repetitions and boundaries will be the very basic support 
children will need. Some strategies that may provide support in a primary school include:

• having a key adult for children to speak to/to monitor their play;

• having a playtime diary to talk through their experiences;

• splitting lunchtimes by giving activities, such as attending computer club before free play;

• having a play buddy.

For the impulsivity, you need to be creative in providing opportunities for children throughout 
the school day to have a release. From my time in schools, physical exercise seems the most 
underused form of support and release. There are requirements in school such as sitting 
in our seats. We take for granted that children can do this, but for a child with ADHD, this 
can be harder than the learning. Allow children to have a break from the intensity of a long 
lesson by letting them give out resources, send a message to another teacher, run around 
the field – anything to satisfy that impulse and allow a child to remain calm for the remainder 
of the task. It can be the difference between a child struggling to even complete a task and 
creating a masterpiece.

 _ Secondary _ Imran _ Year 9
Imran arrived at the school following an exclusion from his previous school. During the exclusion 
he received a diagnosis for ADHD. He was reintegrated into mainstream secondary school. As 
a school, they implemented the following strategies straight away:

• a communication method to help link home and school;

• regularly identifying any problem behaviour and becoming solution-focused in pursuit 
of supporting it (see photocopiable resource). Use the resource to identify the problem  
behaviour and the steps to support it as well as looking at rewards and consequences for 
this;

• a mentor to support organisational skills;

• responsibilities.

Imran was able, with these added supports, to thrive successfully in his secondary school.

In my experience, it can be common for children with ADHD to have a parent who has ADHD, 
so you may need to bear that in mind and think about ways in which you can help the family 
find wider support. It is important to note that there may be family members or siblings in the 
household without ADHD who would benefit from some work around emotions, but your individual 
school and situation will dictate how far you can help.

ATTACHMENT

Dr Maggie Atkinson, who was the previous children’s commissioner (@matkinson956), believes 
that ‘every teacher in every school’ should be aware of attachment theory and tailor their practice 
accordingly.
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It is important to make your classroom ‘attachment-friendly’ to ensure that you provide a safe 
and secure environment for all children to thrive. When you think of attachment, you think 
of John Bowlby, who conducted research into infant attachments in the 1940s (see www.
simplypsychology.org/bowlby.html). Integrally, he found that although infants would go to anybody 
for food, they would only go to their mother when they were upset or frightened. If they could 
not get this, then it would create a trauma as they attempted to develop a range of strategies 
for survival. He found that the way the children view the world is based on the care they receive 
and this influences their later interactions. He termed this as the ‘internal working model’. With 
a child who had an insecure attachment, they might feel bad, worthless, unwanted, incapable 
of being loved. They are more likely to feel that any caregivers are hurtful and untrustworthy, 
and that the world is dangerous. If a child has experienced insecure attachments in their life, 
where they have not been able to rely on an adult to respond to their needs, they may not have 
been able to learn how to manage their emotions, develop confidence and engage in positive 
relationships. This may present itself in challenging behaviours in the classroom.

In order to have an ‘attachment-friendly’ classroom, there are some strategies that can be 
implemented in both a primary and secondary setting:

• Positive language – a similar technique that you can use with a child displaying challenging 
behaviour. Ensure that all staff use positive language in your school – e.g., ‘I can see that 
you are upset, Maria. Put down the chair so that we can talk about it.’

• Key adult/mentor – this is particularly appropriate at unstructured times to provide support 
for children during times that they may not feel emotionally ready for – e.g., friendship  
issues at lunchtimes. This provides options of support and advice for challenging situations.

• A familiarity around Theraplay principles – a small group intervention conducted by spe-
cialists. It can be perceived as controversial, as it involves putting children into situations 
that they may have missed in early life.

• Safe space – have a safe space in your primary classroom or a safe space in your second-
ary school for a child to go to where he or she can debrief after an unsettled period. Have 
the option for something to eat/drink. When a child is struggling and self-regulates, it often 
leaves them dehydrated.

• Constantly revisit with your members of staff to have an unconditional positive regard for 
children. It is imperative that children have a sense that they are liked and will be liked.

Must follow on Twitter:

@AUK_Schools – Attachment and Schools – UK

Primary _ Case Study _ Fred _ Year 1 (aged 5)
Fred is a boy in Year 1 who was adopted at the age of 3. The reason for the adoption was due to 
neglect within his birth family. This had a variety of effects on Fred, some of which were unseen. 
His adoptive parents were seeing difficult behaviours displayed at home, with issues around 
control, and were seeking support from the school as well as the virtual head team.

Theraplay was introduced as an intervention for Fred in school, to try to provide those building 
blocks that may have been missed in early childhood. Theraplay was developed in the 1960s in 
America and is a form of focused therapy designed to enhance attachments between parents 
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and children; activities are playful, fun and developmentally enhancing and are designed to be 
practised with a therapist as well as at home. They include:

• lullabies;

• patty-cake (also known as pat-a-cake).

Must follow on Twitter:

@ADHDSolutionsUK – keep reading current research around ADHD and working with agencies 
like @ADHDSolutionsUK who will be able to support you on a case-by-case basis.
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